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INTRODUCTION - SackgroUndof the program

A

During the.achool.yea- 1972-73, Gwen Olds and Warbef Beyer, the two .

junior high reading teacher - consultants, met weekly to co tdinate their
.

efforts,lutdexchangeideas,'inordertointr-oduceanoncept in reading

instruction in the, junior high schools:- They
,

had many conferences with

teachers, counselors, principals, Dr. Lichtenstein, reading supervisor,: and

Mr. Kincaid, director of education: AS the year Tient onit became increaWingly,

l'-
clear that the most needed service was that 'of avingthe classroom' teacher

-g-
_

s I
,

immediate, assistance with hti role of reading within his contentteaching
-

field.

Although the task of ministering
.

to the needs of die remedial student s'

I

was still themost pressing need-, the cry came constantly from the classroom

teacher.that he too had the'same remedial and that th

ie

remedial reading

. .

teacher,had, and that perhaps something could be done to-help the remedial

'student and that student's classroom teacher simultaneOusly. In- service

courses in reading conductedih junior high teachers ..throughout the year

.

also showed the administration that the teachers wanted practical assistance

with reading problems.-

At the insistence of Mr. Walter Kincaid, especially, a mandate grew

to place priMary emphasis in 1973 -74 on assisting these Content teachers,
,,- -

beginning with the seventh-grade English teachers, The first nineWeeks'

period was to be the minimum period of such assistance.

In the late spring of1972-73, the sixth-grade teachers and staff were

consulted by-thelunior high' reading consultants, in order to prepare anecdotal

data on students designated as "skills deficient" in reading by the-sixth

grade staff. Such atudents were to be scheduled heterogeneously within the

framework of the regular classes,. P

The readpg consultants hoped that-this concept of using the reading

specialist's help would be demanded by othercentent area teachers,eterdaey

heard and observed what was happening in the English classrodms. 'What was

- 7 i -
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,,
then devised es,:an'appliedln-. aerVice.program.foi English teachers could.,.

I

then lie Continued with ,other content fields as Vell.

*bsequen4y; the above - named. reading &pectinate were charged witti

writing.a propo al-explaining.thesind.of aseistaece .that they could render, .

.

. . .

',Rather-than publish this 'guide prior to 1973-74 school ;year, when 'it., It
/ Itir

would be first di ried but, only e rough draft was_circulate0, ip zeroxicoptea, 7!

;

among ette junior high teachers concerned. The condwitants.mented to include

the resUtte of the first year's experimentatiop:and the\seventhigrade teachers'

suggestions in the final draft to be published 'fin the aprinli oftheacflObl
. .

0

year 1973-74.

following guide, then, is the result of all Ilmvabove planning and

.experileentat ion.

4(1,
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-GENERAL,gLAN.FOR-tREADINOHPROORAM;14THIM SEVENTH.-:GRADE CLASSROOM

A. Phtlosophy
'

In.thisprogram eatNstudent'tioirldividual reading skill needs will

be diagnosed,'and the .resultant data will be aliplied,to methods of catering

to individual teeds-within,the class- group. A student will beludged by

w4at be produdes to fulfill his individual= needs, rather than by what he

roducescomparable with others in is class!'

He

A complete list Of.reading nkiIisare s ted clearly in the Cleveland.

ghts-University Heights DeVelopmental Readingprograpguide, revised

: 197. !

Implementation

.

.Identification of these individual needs, begun'in the previous

: -

spring'wftil teacher-evalUationsaladetf eatt6iixrh-grade child (See

Appendix D), anecdotal references added by the sixth-giade reading

4achers, results of the Starifotd Diaggostic ReadingTest administered/

to each child in the program early in'Septe(dber, arid

diagnosis by the 6th and 7th grade Staff, all Oili Produte tile desired

individual diagnosis:

When, in the firap week ofOctobei'Or last week'of Siitember,

teacher finally gets to know the class; has set up unit 'plans and has

had these individual diagnoses explained And'syste6atized-:hy the reading .°

consultant, the reading consultant wilk,pin the classroom:teaCher daily

in the classroo0 for a six -week team,ten*ng_aSsignment. Thi'novel

Shane will be the primary vehicle for this'expezlence,'but biter
,

materOls (see Appendix 0 will also be used. Loth the reading consultant-

and

o. .

and the A,lasaroom teacher should be invaved it the daily lessons..
w

During the course of hix,Veeks' unit, °a day each week should

be set aside for direct indithdual attention to the reading kill nse4s

. 1 - .!
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listed by the reading consultant for each student. This list will be

-placed inside the siudent'a inditiidUal'claasroom:foldni'(see:he100*.... par.

-"D" Group Procedures. "Skill Kitih have been diised by-the

1973-74:Junior:high *eliding cOniatatiee d i,:ethother commetelaIly-prepare
,

kitsandprogrammid materialaha;6 been provided for such "skill days".

'A. form has been prepared- (gee AppendiXIH ib-facilitate ithe use'of.theee.'

material-1d and to be r'ieminder sheet f, r the student,,

C. Prescriptive Lessons:,

Keeping in mind the over 11 struct re of the towhees unit plan(*-

.ihetieading consultant will try to ad4t each%unit di, ncapi to-the.student's

2

capabilitink'of responding. The reading cOnaultant will advisarthe lass--

room-teacher about the- specific limitations of eackstudept, and a empt

.to tailor;%ake attainable activities. In other words each studen will
. ,

&-

be expected ,to maater theunit concepts, but only to azevel de ed

a,

appropriate to his individual talents'orlevel of skills.

The sample study guides already provided in the follows pages

(see Pigure4q-l4, and AppendieF) ire illustrations of the type of

guideb -that.May be used. .They need not all be used, nor ed they be

Ohered to, but they could be fitted 'into the daily lees ns as the. °-

...

clasarocm.teadher and reading.consultant,.working toge er see, fit..
, .

, .

.
-.Hach ..day's class should have one unifying purpos or diracton, lint.

4: /ii

..

7::i
'flpit% guides fo,,, erriing :out. the day's particular co cept should be so

, . .

designed, with.thelelpOf the reading consultant, to meet. the skill
.. ,

. ..
,.,

. .

needs of the varyinglavisls of ability present in each class.

.

... - ' ' .

.p

D. Group Procedures ° . 1

. ,

Students should be

usinethe aforerat'inOonad
. .

ncouraged to work in heterogeneous 'groups,

study guides. If a given study'guide offers no

,ch4lengefor,,the gifted students in a group, then the teachers present

candsaign, extra.questioms,onthespotafor Or. If a guide does not

1 Harold L "Herber TeaCti,ina..kteadin;iin'tatcliiiht.ftelis

(Inglewood Cliffs.114.; Prentice- Hall,; inc`., 1970) pp 61-101'

2 bid,

ti



es

. .

a

have sufficient questions Ora6aVities that will: eded4rige'particiption ,

. .

. -
by the less sopbeseiCatedmembers:OUa group, then audWiiiliNtions or

.

activities, still generally poli&ed towardlethe daylemdifying concept,

'.thould also becIAVIMCC-' No individual in a group shotilallikve td-coMplete

the entire lessdn'; in fatt,A group-laity end up devising'IW4iwn.way of

. giVen-unit concept, and .in such cases, theY'should'be en-

cOuraged to do so,

Although
. 4

h t he framework of the CISts is whole-Iro4,or subgroup task

oriented, the fabria'of individual tailoring should-be kept intact. Each

,!)

studedt should have a'personal folder which remains in the Classroom, in

which the..results,,ofshis drill work,' reports or et;nEritaitions.io.group

activities; dr Individual supPlemental'essignmintitreie0t 'on file. At

'pny time it should be deedid,'a progret6 repOredd:FgroWeh within Certain

skill areas con thereby be obtaided,. St0Henia:4ihtidlOolatie to realize,
. .

And teachers' should Philosophically agree, thitlAkkiAtte4i achievement .

testing be etimidated, and in its stead, evaluatiffiVb'eaetermined as a

'relfult of growth shown on individual skill needs:' 41114 folder Can serve
$1

as the essential element in data for such evaluation./ However, the end of
:

Year post-tisting, using another form of thi Stanford'Diagnostic Test,

could servoaka mdre conclusive guidelini;for determ3ding individual

grOwp",Itgain avoiding overfill comperiions by' kCade leVel.

4 4

;!
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II. SPECIFIC METHODS OF ASSISTING GRINTR

The Stanford Diagnoitic.ReadinfiTest level II,_ -: Forme W and X,

will give teachers a detailed: analygia;of each ;student's kndwledge

of the beide skills of Syllabication, Sound Alscrimihation-;and.Blending;

S

_t

in addition, it is ppseSble to-identify'fros) the answers choaen what

particular sounds.or blends or word partamay be .troubling specific

students. Also the student's relative vocabulary strength canbe

asttmated,

and on the

of
in each of

and his eygi in comprehension; both on he literal level
-_

inferentialjevel, .can be discover4d. The test gives ranking
-;;;eir ,
the above tares in -percentiles and in ate:lines atandardized

for each.vade.,fro

, The Thematic. Apprqach Guide pr esents: the

requirementi, and they are outlined. here:,

:j

Heavy Concentration :

Language Skills:
, Dictionary

Grammar
,Spelling'
Usage - -

Vocabulary

Literature Skills:
HioFaphy

.Composition
Narrative
Manuscript Form

f .1

There arealso some skills

one of whiCh isthe novel.

that are to

following seventh -grade

Reinrcement

Language, 041164:;
Semantics

..

Literature Skills -

. Epic 1, . Fable
Masa Media Poetry:

Composition- Skills:
Creative, Reports
Listenjug
Rhetoric (Xnvention

and Organization)
Varieties.of.Communica-

tion

be introduced in this grade,

Emphasized throughout the year's work.and included in all the above

skills, is the attention to the WORD, as distinct frOm the study of word

groups, which are emphasized in the following two years of junior high

school English. The Themattp Guide, Grades 7-9 iir cited as a more
,

complete listing of necessary skills in the progressionFfrom simple to

. 4 '-



more complex concepts of punctuation and grammar. The various

language textbooks adopte&in our schools' in 1973 -1974 wilt also

serve as a, guide to such language skills,

.However, in recognizing the, need. for individual growth in these ) '
.skills, we should note that the philosophy of effective reading instruction

1

proceeds from m-a "gestalt" rather than from skills presented in isolation. .

ToAeparate thee& Skills is to encourage,unnecessary academic distinctions

. and to discourage transfer. of

_the,communicating act implies

use a multitude of skills at

reading, speaking, listening,

O

earning.: be reading act, and certainly

a wholisticamloach:--. for in reality. we

once in any 96mmunication activity, be it

thinking or creating.

The method which this guide proposes iabased upon.Harold Herber's

levels of comprehension, proceeding logicapy.fronliteral-based
.

vocabulary and thought conteni,,thrOughthe interpretive or comparativW

4)'

and then to the application of these first tWo levelato the hxperienCe..
. .

of the student in his ,use of or purpose-fulfipment gkthete

and interpretive

from recognition of parts and details,, to thejelating.of such o the

question: "What does it all mean tome ?"

ideas. Simply, a ta ted then-T.:41e reacting act proceeds' a

1..

In its presentation within clasiarootiActrategies-;.thiemetho0:4.-

,

quite similar to the teteci.andp17.1 STilaalMr77',1sti:
. .

Read, Recall and Review),. expounded by.Franci* P. Robina0n4n ,hia.'.0t

.

lEffective:Study; back in 1946.- The:differenCea 11,e
. + .'..

.:,

in Herbet's carefully-wrought system of OtilizinEgroop OrOceduree.aod

in following guides tharecOgnize the above LevelsTof Comprehension. .,

.

Recognizing each - student's feeility to work atO. thin* in oneoi,mote

of these levels is a necessary' foundation to the prograili, and not

requiring him to succeed in icsode alien to,thedi'mpabilitiei is also

an important consideration.

3. Ibid 1 o ,

4. Francis .P. Robinson, (New York, Hirper & Brothers;
1946) pp. 13-33.
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Als4pOrtani to the success of the;*Reiber Method 'df, teaelling reading
. 0

is, that ,
iha classroom t Ceacher not assume thathe 'student has prelearned.. .

.

anything. _Each' guide modeled 6por; the lirber Method, is really a guide; it

ptes-ents its material with'a samgiel or with tieme ,Of the questiong, Already

answered. The student is not to' be. teetted; 'rather, he' isS asked to

Complete the wtttern`already begun ta, the teacher, The guide's are
e . 1-

exercises bc worked in common with other students in heterogehous. ,
. . .

sub-:groups .of five to seven eich. No grisidei -given .on guldes

but merely completion, credit noted: The .proof of knowledge should show

itself in original written work,_ contribution to groupAscusilt ,.ont arid in

,

.

final iraproyement: o\f the reading act itself;: as designated ,on .-ittri post.;
,. , .,

testing. using the Strford Diagnostic Reading Teat LeVel., Ti;z1Orti'X,,-:-.i

:earth student's daily p ogresis on the study guides. ,,,.earth

fact, unit tests need\not be administered, :if '7careful "ettention..is given,:.
.., %

.

.,; 5 ;"' .- ;

i '

.' 0.1 : i.: ., :i,:,

9 .14 i.

The following chart may' serve to illust ate; the .garietal .0.45a.,ificrittdria
ft .

`a.

of .tbie method, canpare , with those-.in the SQ '"'

2

. .

.Note ',Oat they
-

sequence of oettirrence the administration On. it re=

ion,* from top to `bottom:
.

.

tror to
student,

gieadin

\ ( a. 4

*0 t . Pt
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Que
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ii
., m . "' . . ...:,'
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.. .01

.. .
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P
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mr

'During
student
eadin °

Reading CuideS
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i

5.
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., Herber method , .spR method
. ,

,.. -.
.

,Application . ; Reasoning Guides . Review
' of 'the. w

reeding act

The philosophy underlying` this method le stated succinctly by

Jerome S. Bruner in his Toward a Theory'of Instruction, when he says:

Instruction conlists of leadir$,,thf learner through a
sequence of statements and restatement's Of a problem or
body of knowledge to increase the learner's ability' to,
grasp, transform, and transfer what he is learning.

AO-

The following pages will explainthe above-listed'parts of this

sequence, with illustrations drawn upon one. of 'the books in the seventh-

..

curriculum; amely, Shane,' by Jack Schaeffer.

VOCA.BU Y GUIDES

The method of presenting vocabulary to the students prior to their

reading of the ook is complicated in the case of Shane by the large

number of categories or concepts which form the overall vocabulary structure

for this novel. The book's theme, setting and charact development

p foblems are new experiences for the majority of our students. Ordinarily

with novels.or stories based ,upon subjects

teacher need only to presen ese overall

class of students csn,morkin in concert,

familiar to the students, a

At
key concepts and the whole

provide most of the key words or

terms connected with, each concept. OPin.example of one key Concept that

might work from the students' prior experience is explaified below in the

re nee to "fiddle-footedu

The novel. Shane is rural, Western, connected with the 19th century

range wars, and is therefore, except for Hollywood's influence, not a
,

part of the Cleveland Heights student's experience. Preparing an inductive

vocabulary lesson is made most difficult because.of the fragmentation or

scattering of many unfamiliar.coneepts throughout the framework of.the\ ,

novel. 'Generally a teacher s up e2.12.4 each overall'concept, as in the
. .

6
-;--

.

Terme S Bruner, Toward a ThearygfInetucljarb (Cambridge, yarvard
University Preds, 1966) p. 29

- 7
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a

following "fiddle footed" vocabdtqi-Y instructional frameword, and :the
_ ,

- class would thdn provide,. from their experience4 the words thatnormally,
, .

,_."

would-fit those concepts, aided by.theytd4cher's leading ifuestiona.

1'

One method, 'which may work'out witb_Shane in pre - teaching the.

vocabulary prior to the stndent's,reading,ofithe book, would be. through

. the teacher's introducing difficult words withi&Confext, using,the locale
. _

and spirit of 'the book. When the teacher uses each problem Word' in--her

,

oralnarration,.ebe should write-it- ifuickly-on theboard, without interrupt-

ing her narration.' Later,.when the itory_telling is finished, the teacher

can use the board listi4s to ork on structural and phonetic analysis and
.

,

also on analogous words'or word families. However, in most cases'i/he.wprds

will already be part of the clash' ordI vocabulary, and the mere'listing

. . .

along with the saying of the word will suffice for a'pteviewof theoWords

before the students begin their reading. Some Indirect' categotltiig can

be accomplished by writing the worddin unidentified categories such as
.

. ,
.

by-parts of speech,: ot brgcneralaubject classes, but no other interrpution

in the story nartatOn'aly3i4ebenndeitaken.

Some use OfgenetarvoCabUISrY gdidei can be made' prior to the

reading,,aathe teach* sees, sane vOCAbUlary concept tnat:tne ciada.aa a

-whole can contribute tQ - (under InStructionaCitatewoik'duides)

. ,

butilanally'riore 'detailed guides fot voCibulaty should be used to

implement the Chapter-by-Chapter study guides. :(See Appendik Fg. page.51)

e.
cs.1 .

An example of-such a whOle'-tlatis inductive vcieibularyexerciSe is

the use of thejnstructional:framework'Method<See alit) under B

,

witiatructidnal Framework Guides; ,f,9), Appiied'-to a given.jcey word or.phrase
'46'..H

that-canbe natdrally spread out inmetaphOr:;'in literal association, or

in structural, etymolOgical-and phonetic analysis. the dais as mi'whole

.-...brainstorms agiVen word adding` associations of meaning, bit-by-bit to

the framework, following the planned directingind hinting by .the teacher.

13'
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A word Should be chosen that ties.together many,etringsof plot,.

T
character development and theme. .1The followin ,illnstrages the possible

voCabularyAnstructional framework that a%cIass,apdAta teadhos could

'develop together on the blackboardp,,..(See-Flgurep.

As a, further aid to vocabuicarTstudy*:,the folloFing might be presented

to the ClasS7eiter deduCtively, as afpApeogiaphed pass out,' or better yet;

0-

inductively, aieasking the,thAmbersof.gbe class to give their methods df

learning-new words: they will, when p perly-psimed, contribute jointly

.to the following iisting:.il 7!
: : i ,,,:i: ,:.,. 7

ildAyS;flf.-.RECOGNIZ WORDS.
r,.

i , .

1. Sonind At out (phonetic clues) and tti to remember how you

have heard the-word ---usa-your:or4Fauraloyocabulary.

Take- it apart (structural clues) and think what each past means.

3.. See how it fits with all the rest c4 the words around it

(Context Clues).

Look it up (Dictionary) or ask som =one who knows..,

5. Use your imagination.and think,abo t the relationships the

word brings to mind Qiatanhorl.(as in '.;fiddle - footer} ")

B.-INSTkUCTIONAL.FEAMEWORK GUIDES ,

Helping: the students to.constroct instructional framework guides ip.

important,te-helping them gain the basis for effective.detalled.analysis

techniques, especially for the analysis: of the .plot, the charaAtqe

development, or the theme of narrative literature. Such-over -views are

,

understood and taken for granged.ip the)preparation.to teach eXpOsitory
ti

:literature, but.artoften overlooked by -the teacher when presenting

iihrrative litefetOre. The tendency .by the teacher to :get into the story,

-chapter by chapter, -alhou142be avoided foi:the preliminary stages lAi..
0

study of-narrative literature.,.

14



Rather, the students should be called upon after completing.their

initial pleasure reading of the books-, to fill in blankson a. chart,

-diagram, or some Sort of visual structure, under the guidance of. the

teacher, Whohts Aiawritp,:_the.structure himself beforehand,

He should not, however, merely tell theatdOentsbatl_ahouldallow
,

- ,

them to construct the structure themselves, following'hinte and leading

questions provided by the teaeher,, The teacher keeps adding to thestructure

.

or4nstructional frameWork on a blackboard or Overhead projection:_trans-
/

,

parency. The teacher may give some of the topiCs and draw the label

bbidt and arrows leading to mew -relationships, step-by-step, as the'class

calls .pout ideas. .#

If the,teacher's-original preconception of the framework is changed

n the process of class construction; this is even Wetter, for there'

Should be no preconceimednotiOn,of the details in the structure or

-"framework". It is sometimes interesting for'the students tocompare

their results:later With-,their teacher's plan, no the teachers plan

could be:projected on the Overhead projector. After discussionAnd

comparison with the students.' version, the,teacher'd version put aside

A blank framework can be used later for-\a review;*iterciawith,the-

students using them': texts to reconstruct in4i*idualiy-Or in groups

the class's or the teadheed framaworice Putting chapter and page

numbers in.the blanks- is also helpful for:directing-Students to 'the

.pages needed for re- reading arid later study. ,.

BeloW-is.an examplO,Of.Sudh an instructional ' framework for the plot

structure of.SMAW'(geiTigare 2) The structure Meed is that of a

computer programming flowchart, which indirectly prepares the students -for

'reading" such flow charts It later science and mathesiatids cOntent Study.

However, its primary use in the study of; this nove1A,slar training the

student to recognize the logical cause'and effect relationships and the

-10-
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interrelationships of important. details in the sequdhce of the-story.

Foil wing is another example'of an instructiOnalf4ew.ork (See

Figure 3) ,iealingi4ith quotations -from die4book that refer to the

character development of Shane, specifically tp that of Shane himselk,

characte. Since,the novel is basically'a character study, the

plot climaxee nd subclimaxes are more appropriatelycambined with ,this
- .

. ,

character-develOpment framework rather than isolated on a separate plot
; ;

structure framework. .Note also tbat since Shane loses his struggle to
1

. , t
escape his past,at least in the scope. of time in this novel, that the

.

chart itself graduates downward. This type of instructional framework is

one which the teacher should devise for his oWn use in planning. It .is

perhaps too difficult for the students to devise for themsefilves. It is

the
. 1

suggested that it be'Used fora reasoning guide (See Figure 4) at

close of the unit of work on Shane;:after the. students have completed the

basic vocabulary and reading guides. (See explanation of reasoning guides,

p.13) - Working out ouch frameworks and guides; (See also Figures 54),

Should aid them in ,their later implementation of bore sophisticated
. .4

reasoning guides (See Figure 11)-

descriptions, poetically-written

between minor
t tit*

in the aspects Of'symborism,-character

".1'., Of -*; !

passages,-and subtke,aub-plot interplay
:

1

vharacterS and main characters. The guide.tO the conflict

in Shane's past can also be useful for later group disCussions, when it'

becomes necessary to search throughout the book for related details and

quotations. It is too.muchto assume that students can scan an entire. - , ,/

novel quickly enough to find essential particulars thataUpport,

!

generalizations. They must have this sort of inde,Cprovided.for them.
%

Early practice in their education following such reasoning,guides will

e- . .
.

Make it easier for them to take notes later on when doing their awn

studying 1`itera,tur.



J.

READING GUIDES *,

Part of any goOdteacher's prepardtion shbuld be an awareness

of the nature of the questions he asks his students to answer.. The

professional literature today Is filled with'explalations,"commentary

and debate about. behavioral objectives and aboutour knowing before

we teach what it h that is necessary for our students to know. After .

we,determine,prfori ies, we should plan for time slots that give

.

appropriate proporti\pn to the concepts that we find necessary.

When dealifig with cognition, o Lie development Of the power to

-think, We need to cdnsider seriously hoW much time we spend creVeloping

each essential part of the sequenCe necessary to the logical structure

of the formation pf an idea. The development of the power'to think in

words is the province\ of the Anglish teacher, but we also as English

beacheFs need to supervise what materials our students use in other

-classes. For example, we should survey our students' science and

social studies textbooks to determine how many of the chapter ending
e

questions concern details orthe'aapecta of simple recall or meMory

and hoW many of these questions call for the students to translate,
r

A

interpret, apply, analyze, Synthesize, or evaluate. If'we did phis,

we would probably find that NZ of such'questions deal:with simple

knowledge or memory. -Do;we also, in our own classroom presentations; .

. ,

require an inordinate amount of recall of simple knowledge and memory ?!.

Do we lecture at our students too 'inch and require that they regurgitate?

The. Taxonomy of Cognitive Behavior reproduced at the end Of

this guide (APpendix.B) has been 'listed from Morris M. Sanders

0 ClasSioomi)nestiona, and was provided by Meredith JOhnson, reading
1 7

. .

consultant with the Cincinnati Public School's. Classroom Questions
,

is a nice little paperback that thoroughly explains the scope of the.,

Norris M. Sanders, Classroom OeStions', What Kinds? (New York,

Harper aneRow, Inc. 1966:
12
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cognitive-eat, anUit drain our attention-46 our ownIqueationing methods,

The questions irdohied in thereading-guide.'in 7,114:ye-vile coding,

of the fifty4four rational levels from this taxonomy. The reader, there-

fore, may'wish to consult Appendix B to see if.he.agreei.that ,each-

question so coded -'in .Figtire'7 does evoke the particuler_behayioral

objeetiire noted. Sometimes a question can e6ke more than one kind of

idea, especially when a group, of .studeAte work oron'-.a question. -Alsotithe
.

eader an be thinking how each '4UeStkOn is direced,: and barn it .compares
/ A 4

A ,

with?terberta three levels of comprehension. ' -Generally, .but not

clusiVely, the activities in A and B" of the Taxonomy-in Appendix ;$ are

. .'"

on Herber's literal Le4el; C, "D, apd E are,: on the Interpretive. Level;
r

p and F and 4 are on the Applied Level.. :The asterisks .refer to the Herber

levels: one-asterisk. for Literal , two for Interpretive, and three for,

Applied. 4 0

i

. *

D. REASONING GUIDES -

A

The act of reasoning ill-hardly 'anY different. from the act of
,

.. .
. . .

reading,.-but in order 6 designate separate cdncePtsof the cognitive
v . .

. .
. . .

J
act, and-to

,

enCoUrage and develop independent reading abilityi. we-devise.
h . .

1 q ; 44.,'it. %

reasoning guides.. Figures 4, 9; 10 and 11.111ustrate-some.

psi

4
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e

Li'. .sucirm,sKtu DEVELOPMEN4q11 -

,
. ....., .

Each'clattroam wfil have provisions, made or muitiple. exercises

on varying texas, of proticjency,in eachbasic reeding skill area

ese spe ific practice exercises will-be mime graphed'pages c4, age's

. .

ta e-clup of published' workbooks, and they wil meet individual. needs
.

as identified by the pretest. At given times rather than drilling

.the.wi101e class on one :language or reading ski l concept, the,teachers-

*direct the stud-ent7to zWorkini on .exerci
,..

that they haVe .prescribed

/
forlim and have listed in' equence withiea perscinal folder whieh remains

,

i.p.the claasroam.,,Some.of "the:-exercises will be designated from the

A
, new language texts, but.it is important to note that students will be

working on concepts that each,needa individually,. rather than on .what
.,

. 0,A .,,

may or may not begood for the whole'dlass, See Figure 14.for.an
..,)

t

.

example.of such4an exercise,drawn from Shane. This methoeisclearly-

expounded by and though. it seemsto'contradict the wholiatic approach

recommended earlier (See'p. 5), it will Provide solade for those who

despair of the Platen-1c a0OgactUsed exclusively, Throughout all of

this program, the attitude must prevatl\that'the reading,, eadher shuld

be able to cope with the classroom.teacherlsfavorite methods. If it is

to succeed, the reading teacher's method must be flexible, rather
,

than
*

the classroom teacherts. The readingteacher's method must prove itself.

r

19 )4,

,s



1 .
a

.

IV. lititgRIAL
, .

. .'

-BA c to any consideration of varied individual talents', needs;,

And intereats,aMong students is a simultaneously varied ofgefipg of

multiple materials on each theme or concept, andalso materials

written on multVevels. Just as the approach for the reading

assistance will be to vrovide'study guides written at different levels

''student competency, -sp algo the published materials' available will, be'

o diiferinkjevels-of comprehension_ With this philcsophy

ti

ve

6

the reading teachers have suggested that new reading materials be added

S
to the seventh grade curriculum,. materials which ate in keeping with

the phildeop of ttl present TheMatic Approach.

20
.- 15 -.
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REASONING GUIDE
to accompany

' INSTRUCTIONAL. FRAilEWORit: SHANE'S STRUGGLE WI ±11 HIS PAST

cI

Directions:
mil

, . . . . .
The following list of 'quotations attempts,,,to be a complete list-of.., 'sequential

all the places in the novel Shane that tell about Shane s4:1struggle within himself.
to try to overcome'hispast. The` list should be used with'ihe chart or instrtic-

)1
tional frpmework that ,s Is the "ups" and "downs"' in this struggle throughout the ':

book. Note that Shane sea his-struggle; thereforet,..the. chart, like the doctor's
;71-Aospita7, chart of a perion not getting,, better, goes down. more thin up, so Sharie

starts off winning and by the end of the ..book, he himself aayi3 that he has lost.

Re '-read the section in your text referred to 'by 'each quotation. If you (or
your group_ members) think'that gigen quotation shows. that Shrine is considering
changing his past, or that a given quotation slioura some help for him to change his
past, then place a ti (for Winning.) in the blank before.the quotation. If you think
that a quotation shows the ,opposite,!thaf, Shane, ts 'considering "ataying in or
repeating his past life, or that :Circt.umstance, is at ,work to keep him a eun-'
fighter, than place an '.1,(lor Losing)' the blank. if a q,uatatien does not fit
either Winning or Loding,'%put ihe blank. Tke first ones have been done -
for you.

L "something intepgible and: cold and' terrifyirig,was there in the air between
us.". (4) : . .'

.

9
SOThettail.S Seomething underneath the .gentlenss.,, Something....'"

"IlySterious?' 'suggested father."
"!Yes,,, os courpe. 'Mysterious. Hut-more than that. Dangerous.*"' (8)

r
,''Dangerous as right...'But net to us,' detfr ...I don's . think you ever had a 7,

sc4er than in your house.''" (9)

',..&21140i, he turned .'to 'look out the window and his lipa tightend. (10)

"reflected iti them (dyes) was soMe%'pain. deep...within him." (16)

"A man had:to'Pay tiia. -debts:..';:

""They-. (eyes)" were 'aflame with a 7CoacettEi.atecc cold fire. . !'fierce energy
suddenly burning in ;him pouring throUgh him in the single coordinated
drive." (26) '

11

lAre Yon running away fibm anything?" (31)

"It's alWays the ,same. ... the old..wayd die hard." ,(32)

"4iidden fierge energy . burned' in him . . . This last slept in him." P4),...

tract "shaped in some firm forging of past circumstance for other things." ..

(34)

"That's one question I'll never ask'him." (38)

""Ydt why was he sometimes se Orange and stricken in his own secret bitter7
peas'," (42) A 25

- 20
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Figure 4, Reasoning Guide (continued)

...

"But it puzzled ob that a man as deep and vital. . . should be riding alone
trail out of a closed and guarded past." (30)

"A queer light flickered in his eyes and was gone.',' (43)

"hands seemed ,to have t?n- intelligence all their own, a mere movement that
needed no guUlance of trOught." "mild you knew at ,once it was doing what. it
was created fl:):" (43Y.

" 1'7,ten the hand around the gun whitened..." (44) .,

"He raised his head and -the mouth was a bitter gash in his face. He eyes were
fastened on the mountains climbing in the distance."

"'Shane! Shane! Whit's the matter ?!"
"'lie did not hear me. He was back somewhere along the deep trail of the
"past.'" (44)

"The first cutting edge of cord was creeping down from the mountains." (45)

"More than the summer was over." (45)

"He was Shane. . . That Shane was-a marked man. . . as a sort of symbol." (49)

"about Shane'd past" (49)

-"But I used to watch Shane closely myself and wonder how all the slow - climbing,
tenseness in our valley could be so focused on one man and he ,seemed to be so '-

,indifferent to'it.
"Far of course he was aware of it." (49)

"a lot of new activity across the river. It was surprising how often'
Fletcher's cowboys were finding jobs to do within view of our pltce4'" (49)

, .

//
"I said I'll take it in." (SO)

"it seemed to give him a griaamusement." (50)
`yr .

0

"I could have sworn that Shane; studying Chfis in his effortless
1

way, was
°drachm disappointed." (52)

"his voice was like winter frost." (52)

"the knuckles showed white." (53)

"rich with an immense eagerness."
"fierce concentration in him, filling him, b.lazing in his eyes." (53)

"He looked away from Chris, past him,. over tops .of the swingingtoors... =

on into the distance where the mountains loomed in their_aun Intending
loneliness." (53)

"No, Will, He wasn't afraid of Chrige was afraid of himself." (54)

"There's trouble ahead, Will. The 'worst trouble We've over had." (54).

"You could sense the contempt building up in the town."'(57)

- 21 -
(Fig 4 Cont)
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Figure 4, geadoning Guide, (cOntinued)

.

"They resented thnt he wa.e':nke them. And as d result their .opinion of
their father was chanifng.'r:
"That was what finally7drove Shane-..he did not care whatanyone; any where
thought of hie. Except' us, ,his folds. And he knew that with.ds,-he'was one
of us, Unchangeable and always.° (57).
"But 'undid care. what they thought of father."

. ,

"I mean what you've done.to Shane." (62)
4:

"Shane was changed.' He was restless with some

nOoking out over our land where the
would be flaring up the

"He seemedto feel. that

"You can see that:can't.
Can't you see that, Bob.

far side of

he needed to
you, Bob?".
"(64)

far hidden _desperation." (63)

last light of the sun, now out of sight,
the mountains." (64)

justify himself. : ."
..Surely you can see tgat Bob. .16.

"Ilsaid you won't lord this place." (66).
n.

"He flowed into action." (71)

'fierce energy. He moved like a flame among-them." (72)
-

g:r

"He looked only at us , at father and mother and me and it seemed .to me that
it hurt him to see us there." (76)

"The fire in him banked and subsided." `(77) .

it. .his eyes bladed refusal of sympathi.;1"'(77)

".-. .the spirit in him would sustain him thus alone for the farthest distance
And forevel." (77)

"A woman shouldn't ha to see things like that.".(7
. .

"Yes. It's murder. Trick it'out as self-defense or with fancy words kbout
even break for,a fait draw and lt's still murder. He lookad'at fatherand the
pain was deep in his dyes. But there was only contempt in his voice as he
turva to the others." (88)

"b ttling something within him, that old hidden desperation..." (91)

oftf I.understood him' then as I do now, I'd 'never have got him to stay on here..
Butsldz't figure Fletchet would go tHis' far. Shane won his fight before

j'evee-he came'riding into this valley. It's been tough enough.on him already.
Should we let him lose .jUst because qg us?'" (91) .

"Shane took the chair I had used for the games qith mother. He swung it to
the house wall and bent into 'it in that fdmiliar unconscious gesture and he,
too, looked irtio_the-distanceo" (09)

. .

"There Wan "a -Sharp. sound .behind us qpthe porch. Shane had risen so swift
that his chair 'had knotted against the wall./ His hands clenched tightly
his arms were quivering. His face was pale with the effort shaking him.
was desperate mith an inner:-torment, his eyes tortOred by thoughts that he
could not escapp, and the'marks were obvious on hiM and he did not care." 100)

- 22 -
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Figure 4;,Heasoning Guide (continued)

0

"He was staring over it (pasture) and the graziak_steers at the great lonely
mountains tipped with the gold of the sun now raring down behind them. As I
watchedyhe stretched'his arias up, the fingers reaching to, their utmost limits,
grasping and grasping, it sedled, at the glory glowing in the sky..: There
was-same subtle, new, unchangeable ?certainty in him. He came clos(tand I saw
that his face was .quiet and untroubled and.that little lights danced in his
eyes." (100-101)

"You could see -now that,for the first time this man who had been living with
us, who Was one of us,.was complete, was himself in the final effect of his
being." (101)

"that this, this at last, wat Shane." (102)

"He was tall and terrible there in the.road, looming up . gigantic in the mystic
half-light. He was the man I saw that first day, a stranger, dark and for-
,bidding, forging his lone way out of an anknoWn past in the utter loneliness
of his own immovable and instinctive defiance. He was the'symbal of all the

. dim, formless imaginings-of danger and terror in the untested realm.of human
'potentialities beyond my understanding. The impact of the menace that marked
him, was like a physical blow:" (105)

'Itis a lovely land, DO). A good plaice to be a boy and grow straight inside
as a man should.'" (106)

This was the Shane of the adventures 'I had dreamed for him, cool and compe-
tent, facing that room full of men in the simple-solitude of his own invincible
completeness." (108)

"'I gave him his chance,' he murmured out of the depths of a great sadneis."
(110)

"'A man is what he.'is, Bob; and there's no breaking the mold. I tried.that
antpire lost. But I reckon it was.in the cards from the moment I saw a
freckled kid on a rail up theroad there and a real man behind him, the kind
that could back him. for the chance another kid never had.'

!Butbut,'Shane, you--'
'There's na,going back from a killing, Bob. Right.br wrong,' the brand

sticks and there's no going back. It up-to you now. .Go homp to your mother
and father, Grow strong. and straight and take .care pi them, Both of them.'

'Yes, Shan.' (113)

iS
,.
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a.

SHANE
Figure 6 -

(READING GUIDE to accompany,instructionaLframework-Land'

(A3) .*- Who are the homesteaders?

Directions: List the names of the homesteaders below and find the place
in the book that describeS each. 'Note_ the page number and
paragraph opposite each name..

/

2.

J.'

4. .

5.

6.

7.

Who are on Fletcher's side?

Directions: List the rrames'.of those who' are on Fletcher's side. and find
the place'in the book that describes each. Note fhe page
apd paxagraph.number opposite each name.

1.

2.

3.

.4.

(Bi8) * More
. ,..,

Direitions: Alter yoUr group has found'the above information, tecide
among you whith character-erh of you will choose and write'y, 2-

!V 4'a short paragraph of description in'your own wordA_for that
,:,, 1 agracter. Decide which character you want no two group

,

f

'- ., mfimbers have the same character. Turn in the finished
paragraph tomorrow.

/
.

,30

25

(Fig
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-SHANE
Figure 7

READING GUIDE:- Diredted Reading for Detail, Chapters

Directions- First try to answer'ds many oethe following, questions for yourself on

(Al, . 16)

(F45)

your own paper in short answers., Then.after:You have looked them all
over and tried your best, fthiShthe-rest With the other members in
your ,group. page aritAaaragraphnnmbers are after each ,qUestion, to help
you find the.place,in your bbok. DorOtworry about. the funny numbqrs
and letters and asterisks t9the left of each question. ,They'aretfor
jourteachees use.

,

1. In-the last sentence on the first page, which-finishes ,on top ofepage
two, and going into the first paragraph oripage two, man first
consonants are repeated in words cloSe to each other. F nd. the Eour/
pomhinations of fhpmand list them. (p- 1, narpgraph, 4 - p- 2,
paragraph. 1)

*** 2. How does the 'repetition of first consonants (above question) affect
you when you read-the paragraph? -(p. 2. paragraph 1)

.(C27) ".* 3. The person telling the story keeps talking about a "c4iii,"'oi a physical
(E43) *** feeling of cold that comes over him. What causes it each time he.

(A10) *
(B21) *
(C26) **

(026) **

(C27)

(E43)

(E43)

(F53)

(Al)

(A5r,

(Ar3) *
(B10),

(E39) ***

et*

***
*':*

mentions it? (2,3; 3,3; 4,1; 4,6; 16,2;' 16,7;,and 17,3)

4. When the stranger gdt off his horse, he did it in
ableilo show.50 your group members.how'he did ,it.
of "dismounting" show about his pastr(3';7)

5. Why did the stranger let the-horae drink the water
before he drank some? (3;7)

6. What dothe references to the petunias tell "us
(3,3; 4;1)

al 'certain way. 'Be

What does this way.

from the trough

aboht the strangerZ.,

7. What de you suppose father has."od his mind" when he tries to get the
stranger-to stay? (4,5; 5,1-3) You .may have to Wait Until later on in
the boak to figure this one out.

S-What did Shane say that pleased the boy? (5,7,-8)

" 5. What did mdther.dO thatmas "unpredidtabler (6;2)

10. What
own words.

is die "pattern" of the supper talk? (6,55, Describe'it in your

( 22) ** 11. in What way does Bab describe Shane'sipast? To what 'does he compare, it?
(bottom 6-top 7) This question is really a continuation of #10..

(Al) A '12; What Was "no trick" for Shane? (7,1) Copy the words fram'tWparagraph
. that state what""That" means. ,

(C25) 13. What is the difference between Fletcher's Vay of raising beef arid
Starrett's way? (7,4-5)

, 26

(Fig- 7)
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o. SHANE - Figure (continued)

'complete-the folleiring statements by choosing the one best ans
froM tine four choices (ab, c, or d) .

(C27): e i

(E88)
.(E41).**
.(E45). .***

(C27) 0

(F53) ***

'(820) *

(C27) **
(C23) I:*

a.

'15. Joe Starrett learned that. Shane was a good man
"straight grain' clear thibughl by using. his
a; logic ' a.

b: knowledge of farming .
c. past experience-with people
d. conversations With Shane

ier or each statement

("special

(H,5)

brand,"

.164 Marian lItted. Shane but'had some fears about him. (8,8). She wasMarian
her

.

a.knowledge of' human beings
b:, woman's intuition

c. observation of Shane's physical appearance
d. alIor the above'

17. How did Marian (flother) know that Shane must have come froth
"Tennessee or some such place?" (9,3)

13. What made°Marian ':giggle?" (9,5)

19. What.meant "more?" (9,5)

20. What made Marian "whisk" back to the, stove? Why it whisked a good
word here? (4,5)

p.

(Fig Cent

,



SNAITE

Figure 8
(READING GUIDE: The elipsig (...) and the interrupted statement (--)/)

. k

Have you noticed that the author iv fond of uc.ag c amnoned=cnc.tic device or trio%
that lets you complete what he has started for you? Most of the time it is a
character bho stops n the middle of -what he is saying and either thinks the'rest,
or he figures that you know the rest anyway, so he says no more of that statement.
In 9a1 life.conversations you have probably done the same.

Directions: can you complete the following elipsis and interrupted statements?
What would you put in the rest of each one? Fill in the blank lines
with your-on statement completion, after consulting the book to get
the whole idea of what has been happenifig in each case. The first one
has been done for you.

(P. 5)

(p. 3)

(P- 11)

(p, 16)

(P- 17)

(p. 17)

(p. 18)

"A man uho watches... what's going on around him will make his mark just,

'like Shane probably-hat."

"Sodething...

"And besides--

"Ws just a cheap, tinhorn--

"Now where do you suppose--

"there's no tall for you--

"LotS' of time we have olks in for meals, and
/

33
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SIIAIID

-40 (A5) * Activity I

p.q.,ith the other 'members of your group, locateln the first'
twenty paces of Shane aLl the place's where a facial physical
reaction it noted, especially of mouth, lips; eye movement,
lines in the face.

Direct4.ons

Figure 9
(READING GUIDE: Description in Shane),

Activity II

(cut on- this line

The following list should contain Most of the physical (facial) reactions
you have found in Chapterd 1 6,2 of Shane. Use it to check your list., '.

(p. 4) . -"tiny wrinkles around his eyes"
(p.: 4) eyes "still and steady"
(p. 4). s--. "eyes boring at father"
(p. 10) . "looked pleadingly"
(p. 10) "lips tightened ".
(p. 11) "crinkled her nose"'
(p'. 11) . "softened the lean ridges of his face"
(p. 14). "glanced sideways"
(p. 15) "lips folding in tight' line" .

(p. 15) ",eyes lost.tfieir sharp focus" "some deep pain in them"
(p.. 17) "eyes folloiYinc father with a strange. wildness in them"
(p. lo "father winced"
(p. 13) "'"blink several times" "eyes were misty"
(p. 19) "eyes met over the top of the stump and held"

1, (p. 19) "with a grin little smile pulling at his mouth"
(p. 20) "face was a deep pink"

(E43) ** Dore directions: Now discuss in your Group what the emotional cause or
feeling was that,broughE abotit the above facial readtions. 'Appoint
someone in your group to write down the coupe of cach'physical reaction.

cC24) What problem has brought on the emotional cause of'edh physical ,
reaction?

N.D.'"Ibe above should be Cut on the line between _activities and distributed in two
4111, .staGes.

34
29

(rig 9)



SHANE
I

Figure 10
(READING GUI0F.:.Charactertrakts. Character. of Marian in Shane.)

Directions: From what we notice of a book character's actions and words, wee can
eventually form a picture of a real person, and we their,can describe

o that person by using certain adjattives that refer to 'Character "traits"
in that porton.

*
The followingadjActives are listed for you; they describe Mariah. The
numbers after each, adjective are the page numbers where we can find the .

action, conversation Or statements by ,the teller_ of the story (Marian's
pon, Chris) Chat give us the idea for each trait in Marian's Personality

.or character.

In.your group,lafter looking up each of these adjectives in the
dictionary, discuss where each of these ideas is located and copy down
the words from the hook- that prove that each adjective is a fair des-
cription of Marian. The first one is done for'you.

m.

coy (mean& "pretending shyness or modesty").
(p. .9, paragraph 5: "Mother gave wjlat in a girl I would have called'
a giggle. 'LE I'm any judge of men,' she said, :that means mole.'

"And she _whisked liach to the stove.")

persuasive (pp. 10-11)

charring (Pp. 19.20)

ro

flattering; (pp. 11, 19)

spiteful (p. 19; p. 20, paragraphs 577; p. 20, paragraph 0)

wise, prudent (p. 70)

loving,,faithful and loyal (p. 00).

3n
(Fig tn)



Figure 11

REASONING GUIDE: Applied Level

Shane may have lost his struggle with his past, but others won by his

losing. Who were the winners and What did they win? Bob was not the only one

to beeable to keep his valley in. Which to "grow up straight inside."



SHANE

Figure 12
(Reasoning Guide:: Fulfillment of Life),-

. .

It is. only when a peeson finds purpose in'bis-.1Kfe,-'with goal. to reach,
that he will work to train himself, pit himself againStailo4s, Make;severe
sacrifices.of his oWm pleasures,. take risks and.endanger even :his own.life, all
in order to fulfill this purpose or to reach this all-consuminggoal. Then he
'finds happiness and satisfaction in his work, nobility in his aCcomplibhments,
and praise and gloll'fram his fellow strivers-. --The other citizens-who have not
such purpose or goal jealously complain against such-People or try to lose them-
selves in unfilfilling pursuits that never. satisfy them; their lives becoming r
less and less fulfilled. .

Apply the above -theme statement to the no Shane. -H-ow -has each main
character shown himself as an example of it? Even Fletcher:fits. ,N4

37

32

(Fig 12)



Figure 13

IDEAS FOR ADDITIONAL REASONING GUIDES

The following questions will lead the teacher to additionaYideas that
4 .A .',. -

e. ,

he can construct i-nto_ reasoning guideg or reading,guides for thenovel Shane.-

. 1. Why didn't Fletcher haVe any family? Do you thilik.the author 'wants
ps to get some impression of hit, contrasted with Joe Starrett, valative6to
this fact? .

I-
.. i : / ,,.: -,

2. Would it be possible, still today, to have a setting like this? 'Have "

students project their Present CH -U} form of life style tothis sort df,opt.-
west situation. (ref. to #6 below)

.
li- .

3. What about the mountains? Does Shane drat/ strength from,thedlq-
passible biblical reference) v, ..g.

CP

''
, .

4. Why did Shang start the, job with the stump withont.beingasked? Does
this action compare with his going it alone in the final fight?

5. Why did Joe ask Marion to get Shane to stay, even though he knew
that Marion was the one most aware Of what they were doing to Shtne by enligting
his` aid? Does this suggestion of ruthlessness on Joe's part maWhim similar 'td':'
Fletcher?

id

6. Whgt pas it in Maiien's personality and character, stemming from hqr
experience.and background, that prepared her for being an effective pioneer -,

wife?" #2 abbve)

:1,

7. Why was Joe Starrett theinatnral leader of Oh esteaders? og.weg'1
he different from the rest of them? ,

8. Notice the neutrality ost the storekeepers and townsmen. Why-'did they
of necessity have to'be uninvolved in the political dispute between he.home.w'
steaders.aild Fletcher?

o

9. When the tensesituationslef plot take place, the conversations be-
. come chaiacteristically terse, prevented rapidly. Exploring the depth:;of

meaning and subtleties in these places will profit the students in their know,
]ledge of character development.

lb. What becameof Shane after he left the town?

- 33 -
(Fig 13)
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SHANE

Directions:
V

Many gttdents fr sevent-ILaade.etill have sane problemsapeLling and even.
reading cFrrectly wards that "have in them vowels fellowed by r ar 1. An example

V would be the possible confOsion bitWeeri pteserve and pgrse re'; or between
, .

f Fire
.

r

%Find the-Words Puzzle'

' 0,

;-,....:throtiRh and thor-ough.

iF Ther
allowing
to 'right,

e are twenty (20 Stich 'wOrds, _taken from Chapter One of Shane, in the
puzzle. Put 'circles &round their. They can go ttop td bottom or left
both horizontally and diagonally. The shaded block's are nothing.

. . ,

.,

CAA'EEALIZEDBCDSEF'MNOF
G P G G'114A B CMTS P A E A. D G

IIBGRU'14BLINGNSTifRBCDL
-

N ENS,LA'CRENI.NGIACDAEFO
TNPITJKXYZNIC'URR/AWEP
E RRSEETU T$1.0.11R.V WI Z L.Q
RI,EJEE.RLHCREASEDABCDS
FAPPRIJKIG.ICPQTWBSYF,S
E CINIXLDA/FCBEJTXUOZOT
RDCRTYMN.E.H,KEG'HICIVWXRU
E E T. S 0. Z A F t& A T E F.V 11 Y K L W M

N QA.TEUVWIG.EBBRIEFLYAN
CED.XYBAEN.F.VICULACAD'E.R0
E S U 11',X C VtiGTEC"PjaBilIHVGDP

TUEITZY1(41VCSglifORNITICL.14

In
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40
Directions:

as.

This is not so much a test of your reading ability as it is a test of the
book's ability to be read by you. In other words, we would like to see if we have

chosen a book that is too hard for the class.

Pretest of SHANE

Readability Level

' Use any words you can think of to fill in the blanks in the material below
-quoted from the book.

.

I

He rode into our valley in the summer of '89. I was a kid
barely topping the backboard , father's old chuck-wagon. I was

on the upper of our small corral, soaking in the late afternoon
, rhen I saw him far down the road where swung

into the valley from the open plain beyond.

that clear Wyoming air I could. see him plainly

he was still several miles away. There Reemed nothing
about him, just another stray horseman tiding up the
toward the cluster of frame buildings that was our

Then I saw a, pair" of cowhands, loping past

stop and stare after him with a curious

came steadily on, straight through the town without
slackening , until he reached the fork a half-mile below

. One branch turned left-across the river ford
4110 on to Luke Fletcher's big spread. The other bore along the right

bank where we homesteaders had pegged in a row up the valley. He

hesitated' ,,studying the choice, and moved again steadily on our
A

The came near, what impressed me was

TI

clothes.

Then one afternoon, when we were stowing play the and last

cutting of hay, one fork of the tongo we were using to haul it
up to loft broke loose. "Have. to get it welded in

," father said in disgust and began to\hitch up
team. 4

Shane GE red over the river where a cowboy riding lazily

back and forth b ,a bunch of . take it in," he said.

'rather looked at Shane he loolt!ed across the Way and he

grinned. "All right. It aiTERod a*time as any." He- , down the
final buckle and started for the house; a inute and I'll be

ready."

"Take it O
, Joe.'1 Shane's voice was gentle, but it stopped

40
father his tracks. "I said I'll take it'in."
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-of SWINE , Readabiit Level
(6ontinued);
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1

I
0

Father to ,face him.'
' I

"Damn it. all,h.m an. Do you
:114 let you .go alone?' ,$'txtpose they =" H bit ' ...

on ,his own4yords. flie iriped_e hand slowly ., ., is face and he said
../hat I had never him saA to any-men: "Titii Sorry;" he said.
II, 4 shoujd have be r." He"stbod the e-41'utly watching

1-iane gathered up "he eins and jumped t the agora seat.

r and mother,
it seem better;

I set on the-step below fa
lega on each' side bf r,ne,
my

"This is 'kind
I wes'only a kid

i7 can t, see the
down, and I

Rs.

them, and their
...I. felt father's hand on

tough on you, Bob." He talk tome beeause
was really, talking'. to himself.

finish.:, Dia 1. can see this--;
1:)\e. an 'end to it. .Fletcher '11 be done. The

, will see tot 41-ia't. T - can' t'beat'Wilson, on. ,

-draw. But th reks strength eni5ugh in this clumsy body-
keep me on my feet" till: I -

still, and his. went on.
/ to knoi;vthet i_f anything

' ' will be in better hands than hips own."

There. /risen so s
.1411.- His

. He was de
by thoughts

obvious on
'around the

him and_he did not .c
corner of -the 'house.

I.

a sharp sound behind, us on the porch. Shane
ftly that'his Chair had, Lthocked- a'gains't;
ands were clenched tightly and his arms
ITis face was pale with the effort shaking{
perate with an inner torment; his eyes
that be could not escape, and the marlig were ,
re. He strodetO the steps, doWn pg'st us and

min,e,,to
him, too-." Mother stirred and was

"Things could, be worse. It helps a
happens to him, his

t

A I guess that. is all
the kids at school, `liked
speculate' about .

*legends
and spread just as the town, too, gfew and

tip the river banks. But 'I. never bothered; no ,

tales became in the constant retelling:
father and mother and 'me,,::,

For mother, yas right.
place and

close my eyes _and he would be with'ile I. , .

11

I would think
i`-,

of hi'm in'each-

would s4e him plain and hear again;

me. I would think
instant when
Grafton

Iv

there is to tell. folds in ,town and
talk about Shane, to spin tales 4n51

. I never Aid. _Those nights at Grafton' s',beeame
the;valley and countless details were added as 'they

how strange,the
d belonged to me, ,to

n.,othing couLet-ever spoil _that,
- .

'Was there. He was there in'our
u Whenever I needed him; he'wes there. I

the 4.4

I would see the
done:

at voice.

f the :2that reva0ed him, po
him.most in that single flashihg

,wh sled to shObt Fletcher on the balcony a
t w.uld-see.again the power and grace of

coordinate fore -'beautiful beyond comprehension. I wound see
and the wean wedded in the one indivisible cie.d1 e4s.-,

man and the tool, good maxi and- a good tool, doing what 1 to be

-4 1
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Reading pregram!Within The 7th Grade Englial Glasses-
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STUDY GUIDE *SHANE Chapter 1 Name Per.

a cur ious intentness magnificence
across the river ford ) habitual alertness.
intricate design pump and-'trough

'something _intangible drawling emphasis
unpredictable woman //I kept\paq

.rubbing! thoroughly
/quick Precision

/-:uncOnseiout'gesture
,curry away
hunted me off

Use the phrases:litted aboli5 to answer-the following guesti

i. InthiCh two phraset:oould'you'get wet?

n .

Which ohe means eating,at'Much as thevisitor?,

3. Which ciao meaebiushing a horse?

. 4. Which one would

`,Which Means

to do?

mean that Shane, knew what was going on ell he tithe?

.

moving without knowing 'ahead o time iahat'xou are going

',II., Finish these sentences br finding the answers in your book.

Page 3 We spent most of our time indoors in 'the .

. '

dde(1.Mother really wanted a f

Page 4 The'-stranger picked one of mother'

his hatband. The stranger looked magni

off_ the house.

nd tucked it into

he was unlike the

other men in/the valley because he

Page 6. When Father and Mariam tried to find out more about Shane,

/ -

Page 7, Father is, proud to

Pa ge

ell Shane that he has.raised stock that is

better than Fletcher's. Father boasted that h stock

Mother and Father have decided that Shane

help gem out They like him because

should .'live with them to
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STUDY .GUIDE --,-SHANE Chapter 1, page 2 . Name Per.:
,

II.

.

.
77-

There are many meanings foro0 Word, such as:

Range means: 1. distance, between the eilds.

2. ,place.to ptjactite shooting
-3. land for gr zing i

4. stove for coking

IV.

Which is this? Put the number-before eac sentence

Fletcher has much more range anwe have.

b. Off hunting season the man practiced at the range.

c.' Mother makes the bestcookies eve though she has an old'wood rang

d. The price. of our dresses range fro $5 to $25..

Shingle means: 1. thin pieces' of d covering he roOf
2. a short hair cut
3. a.beach covered with pebbles
4. a doctor4s sign

Which-shingle is this?

a. The sailor )pulled his boat up on the Shingle' td d it out.
c.

b, In the summer i is cooler to have a shingle rather than Ling hair./

c. The young doctorrented An office and hung
j:

ut h,is Shingle.

d. Bob'and his dad made their own shingles 'by Splitting wood with
the grain so they would last longer.

Answer the following questions in complete sentences.

Knowing what kind'of man Shane is, why does he seem so protective of.his

saddle roll? What could be in. it?

O

2. Something, is happening to the valley. Ohy will Fletchbr have 'less range

land as years go by?
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Chapter 2 Name

sensi le dodge
same prescription
loOked pleadingly
conserve space
pestering him,
millstone
toted hiS haul.
a burst of indesctiba
conTronted
beyond ;comprehension

each col6 -in'alphabetical

nodded g avely
tousled ether's
fiddle -f oted,

4adies m llinerY
whiskere men
fet.aing

seven-pronged cultivato
what's the tarif
heave '

parallel grooves,

I. Arrange these words in

touseled
A

Per.

fidget and stomp
a faint quizzical
pegged me
silly frippery
a legacy A

high-necked sorrel
chewed, knawed bit

le deadliness
steady rhyth

whisked

heave

rooves

c nfronted

II.' ci le themords which are nouns:

leg

III. ladies nalinery
parallel grooves

Use the above phrases to

14,

order:

B,

knawed

frippery'

quizzical

,ihythm

indescribable

A noun is a person, place, or thing.

169ked 'space cultivator

flanneltakes and deep dish
annual stock show

cOmgete the following sentence's.

Marian asked -Shane to tell her about

Mother learned. to cook in tile :East where

liked her and

heave

apple pie

in Cheyenne.

she was brought

3. P;ather was interested in hearing about the.

. at Dodge City.

4, The blade of the ax would Lnk into the

A go9d title for his chapter would he: (place

a. Ledyard, the_ Salesman
b. Marian Was a Good Cook

/
c. Shane Became One of the FaTily
d. Joe and Shane Licked the Stump

Use complete sentences to tell why you selecte,d your

Her family ,

A

.

of 'the old roost:

a check by yoUranswer)

eb

answer.

.1
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STUDY GUIDE -- SHANE Chaitet.2, page 2 Name

Answer parts V,VI, and VII in complete sentences.

Y. _,11,11!at do you think7fiddle-ifooted means?

Per.

r,

VI. How do you know that Joe Starrett is a fair man?

7. °

A

I-

°
VII. .Page .17 - third line: "All, this while ,Shane stood there, not moving,his

A 4

face hard, his eyes, following father with 4 strange wIdn4e in them that

, .

I could not underitand."' What gauffed the strange wildness? \

4-

VIII. Mat other reason -do you thinthe two men:may have had for chopping simmLy,..at
,

the stump?
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STUDY GUIDE -= SHA

'flounced around
listened absent*
chiming-in
fresh ass'ult

incredible surge of p

Write the. root wor

flounced

Chaptet 3 Fame

hone
peculiar fascination
heaved
corded arms
rounded' bole.

if

for the following:

chiming

scination

II. Fi 1 in the blanks

a.

b.

c.

d.

o sharp

forgottep

discernible

furrowing

e top of the -pafrom the words at .t

Classts

prime pie
released the pressure
sustained effort
disctrnible mo ement
fuiroWing of t e years

an ax you would

T lio tgo the:pressure, yoU would

When you' stare at something, you show a

it.

The army began again in a

e. ."As a farmer plows a furrow and_makes grooves down the
in the forehead may be likened to the \

.Circle the word or words that are synonyms for the

a. Marian flounced arounch //,

mounded turned

b. The inn listened absently as Marian

not'ihe

c. lkworking
.faith the

continued

.

r

field, so *inkles

for it.

underlined Oords.

trounced

talked.

inattentively. - without

nearly all day with sustained
stump.

hard fierce proud

worked

bolding up scornfully

effort; the men were able to

cold fire. It4. Shane stood absolutely still but his eyes were like a
ywas the only discernible._ movement ob could tee.

bold. -detectible strong quick

e. Joe "thought that the fresh app14. pie was prime pie.

expentive number one first rate

46

.early
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STUDY GUIDE -- SHANE. Chapt4 3, page 2 Name. Per.

IV. Answer each of t e following questions in complete sentences:

a. \\.What did Maria do with the burned pie?
(pp 27, 20)

. ,,,4

Y

b. In th chapterjkaria shows her personality in two pisodet2 Tell abaft
\\

them.

c. Shane ma 'everyone laugh about the pie when he said,"
(p 29)

d.' Do you,think that. Marian is typical of most pioneer women?' ,Support '

your anaidr.

.43
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STUDY GUIDE - SHANE

dark solitude

-essential substance
far off and.unaPproachable
more' vibrant

closed and guarded past
. wry amusement

allegiance
Regular Army issue

\ ditching the field '\
\ I. An adjective tells about h noun. From your readin

adjectives to describe the four main characters.

Chapter 4 Name

subdued and quiet
blurted out
banter g tone
awkwar ness
meanes task
some irm forging
cartridge belt
fiddle-footed

Marian

Joe

Per.

a bantering tone
wanted desperately.
stockman
cowpuncher
tophand
indefinable fashion
singleness of dedica.tion
holstered Colt

1

.60 far, think of three

Bob

Shane

Match up the words that mean almost theq3amd

Column I

cowboy..

holster
dedication
solitude

P blurted
unapproachable

ti

Unddrline the nouns and circle the izdieo ives.

darlvsolitude holstered.colt

wry amusement .bhntering. tone

Underline'the' verb and write the adverb.

Column II

devotion
alone
cold to others
cowpuncher
yelled
leather case

cartridge belt

a closed and guarded past.

a. She talked continually.

b. The words blurted out.

c. The cowpuncher wanted desperately to succeed.

d. Cowboys walk awkwardly in'1eather chaps.

e. They sang vibrantly all evening..

f. Shane carefully explained to Bob about the movements of using a gun,

Vimaamma....r.ry=0
113
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STUDY GUIDE -- SHANE Chapter 4,' page 2 Name Per.

V. Why do, you think Shane chose afparticular chair at e table?

. How did the ranchers make up t eir minds about Shane?

VII. , -How would you have made up your mind about Shane?

VIII. Father, believed in respecting the individual. He told Boh,tot to ask

Shane about his gun. What other time did Father respedt Shane?

49
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Reading Program With

SHADE Chapter 5

had reckoned
first cutting of alfalfa'
stowed away
-cowling i

ontrolled/breeding
s inherent in him

he 'ted the old gun.
to :ad away unforgettably

. clyo ,

ZROIW HEI3UTS CITE SCHOOL rIsTaIGT
n:The 7th Grade English Classes.

1973-74

vaulting ,

Llama Per.

padded bac%
recurrent trouble
Cif:m-reservation.
would speculate
conscious alertness
toyed with the-harlimer

the first cutting. edge of

. Words are changed by prof : and-suffixes.

efix or suffix or both.

to l

Word

re con d

unforge table

to build a new word. I7,31

recount

alertnedA

controlled

II. To demonat

,dictionary,

aoot

reckon

several surly older men
constant shrewd ways
rollicking fashion.
conjured up
would: wrangle over methods
railroad 'spur
looked graVely
empty cylinder
skulhing.Indian

The word affix mean's either

s a word part attached orfixed to a root

\

in the .blanks with the correct Toot Or affiT.

Prefix' Saffin

the variety of ,.information which Can.be found in your:,

0 these answers.

a. That in the synonym for scowline?

,1

b. Which syllabl4 gets the primary accent in unforgettable?

Marl: both the primary and secondary accent,

c..liov many syllables arc there in alfalfa?

d. now many meanings doen hefty have? What are they?

C. Uov would you pronounce wrangle?

interacting way of speaking than using 4argue"?

Why ia this a more

E. Write the way Sioux is prgaounced. What does

'the name mean?'

g. What is the antonym of .empty'.

14 4-
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Ivry puIn: snAun Chapter 5, page 2' name

III. Words are changed by their prefixed and suffixes.. Lraw lines to the
.

meanings of the Loxed affinea.

'fdshionable, adj. like, in that manner

Per

I

Eashionably

fashioaablene

refashion

Unfashionablei

adv. again

full of

state of, quality Of

adj. not

\

IV. The author *uses colorful words to give acm e meaninCfui picUre to the
\

- 22
2 ,

reader. flow did he express ti4 following? \
. f

Page 39: The dit Mind Father thought would take him most of/the summer.

..age 39: The alfalfa was stored away.- ,

2age 39: We would have enough animal food.

9 ,
,

V. What happens whqn Fletcher goes aw "alongon ang WSJ esti trip?

VI. On page o-0 .find some deacriptivo vordswhich'sho/ that Shane was a' fine

,harseman.

Add threamore;adjectives to tell how you feell'iabout Shane.

VIT. Tram what you know of Shane, ,what does lie want Doh to. know about guts'?

it

?age 44: !Illy is this very important to hira:

VIII. So far'iq the Story, how has Shane's consciOus alertness been shoun in his

actions?
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STUDY GUIDE -- SHANE Chapter 6 - *Lime*.

guaranteed
disappointed
stage and freighting
arguing amiably
stray drummers

Y. Fill in the blanka'to

_.(oy) : young. larl

(oi) cdvered with

(oy)

Coi)

sufferance_
veer-
brace
,prevailing

\....annoyance.'

ke a word.,

.11,11 r 'a sea ood

loud

II. Ude the dictionary to find at least
lined words. Circle the meani g as

Page.46 He rented rooms to str

4

memo.

a .,.

ti4rulou
v.,

mule-skifitter

deliberetely:.:
1.04ImIgf.preOtige

involfuritiArijy:4)'

(oy) wooden IC'

(oi) e e be g a

(oy) e a nuisance

(oi) nt

your hdpes ate gone

. .e

,two.meaningp for the f011owing,under-.
used. in Shane.

y drummers.
1

Page 51. I'll brace him mirself.

III.. Use the 'following words to

IV .

arguing amiably

stage and freight

complete, the

sufferanCe,

querulous wife

, ,

sentences below. .

deliberately

realm oi prestige"

1. She neighboring farmers were t

2. Fletcher believed that this valley was his
.

co

. .4.,

0,

3. One farmer refused to discuss Shane With his

4. Ernie Wright went down to_the to. get -a trun ,r'

Being farmers in the valley made us feel that Fletcher allowed ue'to

exist by his
.

6. Morgan started putting down the farmers hy

making fun of them.

What did thelpowboyd,do as soon as Shane and Bohr started for town?

v,
Page 50
Para. 5'

5,2 .

.4t

I

4 9.
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STUDY GUIDE. SHANE Chapter 6., page-2 Nate Per

V% Give two re4Oristwhy.Shane didn%t want'to*fightris is time although

Chris had a fightin mind. './.

! ,

t

VI; Why do' you

Parra 51

tl

th10. companfon left town, when he saw Shan
,

VI .' Craftpn and Ernie predict

CD

53
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STUDY GUIDE -- SHANE

\pr ortion
shre d °

ed
s rawli g figure
f mai
pr med-ta rowel

I. A-rrange each

whch one or

rltae

Chapter 7 Name,

insolent interest
alert
turn
rear
ovey of men
partial

group 0 letters to make a Oprd
two vowe s are followed by r.

4

_42ooprprni

rtdeitria

4. ntr

5. talramipi

6. erup

7. ccrr

8. mfra

111

0

r

clewing around
circular
sarcasm
self-sufficient,
conscious
constrained

Per.

that fits the definition in

prepared for action

rotate

i emir so.

size or amount

to annoy or stir to anger

not biased but fair

'small bag or case to hold money

round

1 correct custom, evening dress

9. csacmra harsh or bitter words

10. trypal not wholly

II. Circle the letters that 'tike one sound.

shrewd primed

sprawling' sleing

III. Underline the group of words that mean almost

covey of men, houseful of people, bird mem,
"k

selfp-suf cient feeling, ieeling adequate, feeling.full,

ie
Shrewd a small animal, sharix,and quick, bad joke

conscious

the came th ng.
r,

group of nien

a rowel
re,T

clewing

feeling

-- first coat of paint, a trowel, horseman 'o spur,

around to 'swing around, in a swamp,- detective working

54

..)

kind
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4

'STUDY-GUIDE -7SHANE Chapter 7, page 2 Name Per.,

IV. What is Fletcher doing to the valley?

V. How did Ernie UrIgh
4

and Henry Shipstead cause Shan to setile the-fight?

VI. Explain the last paragraph of ChaPte,7. Marian has something important .\

a,

to say to Joe.

fl

-

\.
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liter *8 NanmSTUDY GpME

hidden.d4eratio'
to soothe him .

Puzzle at im

I. Write t

desperat

some of the'assuranc
beyond mycOmprehens
Aiscerninkvoma*

rd for each of these words,

nuzzled discerning

many owel's? Row
,vow

comprehqnsion

'radiant

. brought c,

harried

lazy

I'
!i

tn. WhaE are Marianis loyalties?

n

Per.

y heart ached
er face was radiant.

ached .

How many.

syllables?

IV.' What makes -you think that Shane will stay?

V4 If Shane rode out of.the valley now; how Would thin s change?

-

56
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Ti!DY.'CIYID; -- SHANE Chapter 9 Name I J Per.
,.,

I. brew lines from column A to column S and ftom column C td column D matching
almost the same meanings.

A B
.9._ D

Annoying swapping 'catalogues \ cat
.

incredible

questioning

hartering

melee

wellbeing

trobli!hg leverale movement

bogged clownfight

hard tobelieve°

asking

health

grotesque

mouser

momentum

advertiveing book

held tight'

awkward
1.

increasing power

II. When Morgan said, Ne're riding you out of thi vIlleyon a rail,"

page 71' he meant:- (ay' Well put You on 'a, train.
(b) We'll tie you to the. tracks.
(c) 'We'll get rid of you for good.
(d)

1 We'll ride you on a piece of rail fence.'

page 71 Will Atkey stood behind the ba and had a rest nedsx ression.

He (a) decided to sell he bar.
(b) knew trouble was coming.
(c) Reached for is hot gun and started to shoot.
(d) kept;quiet.

.

page 70 Bob ran to sit on his perch inside the. store. e was so
bound in the moment that he 't move.

Bob (a) only staYsd t ere a minute
(b) ,bounded onto 'rch.
XCY motionles

stayed still b lied or help.

III. page 68 paragraphs 1 and 2 What can y and 'o in Grafton s Country Store?
6

2.

4.

5.

6.

7.

8.

\.
51
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411
\STUDY GUIDE SHANE Chapter 9 page-2. Name.

-IV. How have ebuntry stores changed?

Per.

How do you know that Morgan was watching Shane?

VI. How doestFather feel about Shane? Refer to page 73.

58 .

D.
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Chapter 10 Nat4e PerSTUDY GUIDE -- SHANE

embarrassed

achingly

unconsciously

chirruped

I..Divide the_mrds aboO into syllables. You may have to use

II. Fill in the blanks with one ofthe above words.'

a. Mr. Weir was

the dictionary:

vicio

emphatic
o

when he said, "This town shOul have more'pridel"

b. The CAildren heard the robin aq he to his mate.

c% Beware of the dog.

f

d. Were you when you dreSpped your tray?

e. he ,took the arm of thi friend.

f. Jim put his broken arm

III. Something to think about.'

Page 77, Para. 2: What will sustain Shane

into the sling.

I

to farthest dista ce and foreve?

Page 73: Mr. Grafton surpr sed Starrett by

ow
Page 78: Mr. Weir sOrprised itarr tt y sayi g
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1973-74

STUDY GUIDE -- SHAVE. Chapter 11 name Per.''

on the sta e. got aholt of a bear
farther he sicced Chris on me
more wary more finesse
sharpen stakes ,cankering in him
fierce in its intensity

I. The author uses interesting woods to express his

more wary means more aware of

so4hwest territories
Wilson badgered Ernie
on edge of,malice,
stared levelly
stars wheeling distantly

meenig such as:

got aholt of a hear 'means M

read cankering inh mII. Did you ever have a canker sore to yourMouth?' When you
what does it mean to you1

III. Which word relates to looking steadily. Circle it.

Star ,stared starred :stars stair,

IV, Which word means to turn?"-Tircle

%real wheat, . wheel weigh
,

V. Some of the meanings for stage.are:

P
a platform in a theater

a stagecOaCh which is a carriage drawn by horses
c. the rocket engine.which usually separates'from the

Use stage in each of these

rocket

meanings in a complete sentence.'

Oa,

VI. Underline the three action words. These are verbs.

sharpen badgered \_farther ahead

VII. An adverb tells something about-adverb such as:

She cried softly. CFI:ad-IX-Mb-Verb As it is'
tells how she cried."'

Circle the adverboin,_the following phrases.

stared levelly
. laughin4errily

wheeling distantly. earnestly talking

VIII. Underl the suffixes in the. following words.

cankering.

Ct

.wheeling

an action word: Softly,

badgered , fitaka!1 intensity

slowly cooking

constantly badgering

levelly
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STUDY GUIDE -- SHANE Chapter 11, page,2 Name \\ 1)7r
DC. Sic has two meanings in the dictionary. 1. to attack such as to a dog, Sic

2. to excite another to attack. Fletcher sicced his men on the farmers.

What did he want his men to-do?

-X. On page $g. Tell when newfarmers
t
will come .n o the valley to stay.

On page 83. Finish this sentence. Stark Wilson was dressed in

XI. _What affect did the killing of Ernie Wright have on the farmers?

O

XII., How did Shane sum: up-his feelings about Joe Starrett on page 88, paragraph

,11

XIII. compare how the neighbors thought aboilt Shane .before with how they feel

about him in this "chapter.

XIV. On page 92 what does Father...mean who he saYs,"Tha salt would be.gone.
There just wouldn't be any"flavor. There wouldtPt be much meoning'left-."

X11., At the end of this chapter, does-Tather think the farmers ill-have,a chiince,
to win? HoW? -.

. v 61
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Chapter 12 Name PA.
they routed, put early .

:;.moped

he bustled
our tattered old parchesi board'
gripping
munching on her apple

I. In a small word with only, one

peer out.

crumpling her apron
arrogant air
fairly chiseled face
reckless determination

he whirled his horse
he'd have drilled you
a show of exasperation
made him plug you[s
gaping at her in

astonishment

vowel, that vowel is usually short as:
.mop and plug .Mother will you mop the floor? The plumber will plug'up the leak.

When you write --.. Mother mopped the floor, you, must double the tIp' and adduer.

_

.
.

Finish the following sentences by writing in the blanks the' correct word
found under the sentence. . ,

1. Father folded the newspaper so it wouldn't rip, however, the puppy

hold of it add the whole paper.

ripen ripped

2. I saw a brown rabbit hop

down

hoping hopper

wiped ripening

over the rake, then he disappeared aehe

his burrow.

hopped- , hoped

got

111
II. The root word of gaping is gape. The root word of nibped is_

w
eThe "e" at the end of these wordef makes the vowel take its own name. l

Mark the vowels in the following words aB:

. 11.1'0P mitipi 84 BaPct - grip gripe tap tapt .

III. Use,your dictionary to divide these words intosyllables. Add the accent marks.

parchesi determination exasperation astonishment
'

IV. ing ed less d

Complete' each of the following sentences with a word made from the word In
parentheses and-add one of the suffixes listed above.

A. Marian hurried and / around so much she made everyone
nervous. (bustle)

b. driving is foolish
(reek).

.

c. Bob and Marian sat and 'apples%
(munch) c4

d. Wilson his horse and followed Fletcher.
(uir1)
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\
STUDY GUID SHANE Chapter 12 page 2' Name Pei.

V. DrawLines from,Oolumn A to Column B and from Column C to Column D showing
words -that mean Amost the same thing.

A B C D
.

eating crumplingrouted proud.

chisletd ,Made a hole arrogant ragged

Munching= careless tattered will power

.reckless 'shaped determination surprise
0

drilled puahed out astonishment creasing

VI. 'Fletcher surprised, Joe by a differedt offer.to get his land. What was it?
a

A

ar.

'.1 -

VII. One page 94 Shane predicta'a future for Joe:. What *41)% it? b

VIII. ,There were some very fine feelings shown on page 07 and 98. How do you
react to:

How Joe saved\Shane?

How Shane siva& Joe?

Row Marian surprIsed both of the mad?

4

DC. Knowing these four main characters, hoW do you thin they will answer Fletcher

tonight at Graftonls?_,

6
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STUDY GUIDE - -.SHAT . Chapter 13

the significance hit me
grasped the situation
talk is meaningless
familiar unconscious gesture
the_clink of dish on dish

,.inflexible quality

I. Circle the three words

1.073 -74

Warne Per.

loneliness gripped me
arms were quivering
desperate with an inner torment
tortured by thoughts
marks 'were obvious

table teetered

in each line which go togethet.

simple and elemental
unchangeable certainty
subtle
integrate force
looked fixedly at him

b. manner

c. rigid

d. vibrate

a. .hold- grasp
.

guess

unchangeable

meaningless tremble,.

snap i e'

gerre movement

rotIgh inflexible

elemental.

II. Use one of the' following words to fill in the blarcs%
.

'fixedly unchangeable loneliness meaningless,

bring

wavy

familiar.

quiver.

torment 'obviouh s\

a. Even With people all around him, Bob felt a great

b. The big bully likes to tease and his brother.

c. It was

4.

that Fletcher was trying to get rid pf the farmers.

d. To read just lierds'thnV no purpose is .

4
Shane looked into Joe's eyes not Movidg a muscle.

III. Undeiline the root word.

quivering_ bnchangeable_ certaintly

meaningless," unconscious inflexible
. ,3

IV. Pronouns refer back' to nouns.
i .

. teetered '

tortured,.

On page 99 in paragraph 3; Lorielinessgrippedmo. I wandered through the

house. Who is "I"?

On page 100 in paragraph 1: His hands were clenched tightly. His refers to

1

On page 100 'in paragraph 3, sentence 2: They touched the road. They mean

On page 101 in paragraph 7: Belt and holster and gun... These were not things

t
he was wearing. 'These mean . He refers to

64
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A

TUDY4GoIDE a SHANE Chapter 13, page 2 Name Per.

On page 103 in.paragraph 7: He uas_stating a fact, 'simple and elemerital as

the power that duelled in him. 'Him refers to

On page 104 in the top paragraph, fifth line: Are you doing this Or rnei

Who is "me"?

' tr Joe Garrett said that Fletcher was after him and he knew lie could fight him,

/Alt Shane changed the tihole scene by doing something to Joe. That did he do?

o

VI. Why did, Shane do this .for the Garretts ?.

r .

VII. How do you suppose Joe in going to feel vhen he wakes up and 'relilizes that

he has ;missed, the action?

7
r

0
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STUDY GUIDE -- SHANE Chapter 14 Name Per.

I saw him emerging
bright.crescent
inevitable deadliness
its hooves_ making no noise]

shape etched in the moonlight
I scurried ,

pommel of the saddle
his own invincible completeness
casualness

a clump (:f bullberry bushes
'I crouched there

galloping furiou3ly
almost abreast of me
looming up
mystic-half-light
lounging along the\far wall
nodded almost imperceptibly
taut and unendurable

clawed at the jambs
silhouetted against 1

the door
immovable and instfncti

defiance
strong and reassuring
scanning the road inten
slip the reins

I. Loot- catefully at each word. -Pronounce .each word carefully. How many
syllables does each word have? Write the number before each word.

3 emerging

crescent

hooves

moonlight

invincible

jambs,

II.. a. deadliness completeness

Add ness to: taut

b. Use deadliness in a sentence.

completeness

galloping

imperceptibly

silhouetted

against

immovable

instinctive

defiance

intently

casualness

taut

unendurable

casualness Note that each word ends with ness.

calm kind , dark.

Use casualness in a.sentence.

III. Words that sound alike but are spelled differently and have different
meanings aracalled.homonvms:

0

Words such as: reins -- rains taut -- taught .

their -- there brake ---break'
road -- rode

. bare -- 'bear

From the words above, choose the cortect ones to fill in the blanks.

a. Shane his horse down the dusty,

b. The baby black ate the food from the picnic tabluntil it

wap
i .

..c. The gym teacher" us how,to.relax our muscles so that we

could otand easily and not have a
1. .

feeling..

d. The driver tried his wet s but found they wouldn't work.

through the guard-rail?What happens when you

66



I

CLEVELAND :HEIGHTS - UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT
Pleading Program 'Within. The 7.V1 Grade English Classes

1973 -'74

STUDY GUIDE 7,--,SHANE Chapter 14, page 2 Name

TV.- Tell whit' pictures come to -your mind when you read:

.-scanningtha rdad.intently

Per.

I

b. He threw the reins over the pommel of the saddld.
I ,

c. ,lounging along the farwall
O

e

V. aw did 1141"spn get Shane in a poor poeitionac. Grafton!s?

.VI. Why do you think- Bob followed Shane instead of going home?

VII. Tell two things that y u know about Nr. Weir that have been referred tot in
. the atory.

v/II. Shane really, cares f r Bob. He cares enough to tell him what to do with his
life.' If you were B b, what. are some of the things you would do that Shane,
suggested:

6

4
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,STUDY GUIDE -- SHANE Chapters 15 and 16 Name
,

grace of a coordinate for rode back whence he- came

beautiful beyond compre ension cleft in the mountain

, 1 ,

I. Whence me s where he came from

II

Rewrite the following sentence no sing the word whence.

We didn't know whence. he came n r w nce-he went. -

0

Per.

.
Using
to

a.

b

the story in both of ,these

what happened 4in column B.

Column A

last/chapters,
"N

draw.. an arrow from cokumnA

Column B

When Mr. Weir rought WOb'homkp.115-1'.

After Father learned that both(p.117-2.
Wilson and Fletcher were dead

he knocked the table over.

Joe's face brightened,up and he

had hope

c. When Father learned that Shane(p.115-3. he asked Joe for a Job.

was alive

d. Chris entered Starrett() home
carrying a bottle of red
cherry pop.

(p.114- 4. Father just stared, he did not

speak.

e. Mother and Bob went to find (p.116- 5. ge was bowed at the en of the

Father .
.

(p.117- corral. ao.\

* .

f. Mothe aid we couldn'f leave (p.114- 6.

the val -We have roots

here.

'Father ran his fingers over the

bruise.

III. What did Shane mean when he told Bob to look out over the land? Here is a

14 place where a.boy,can grow straight inside as a man should.

I

IV. Should the story go on or is this_the, right place to end it? miplitin your ideas.
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STUDY GUIDE 1. SHANE ChaPters4 15, and 16, page .2 'Name per.

V..As Bob grew up, he prObably thinks of Shane as
V

'41

VI. If you rode into the valley noun, what would yOW look for?
; .

elt

or

- .4.

MA.

6.9
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APPENDIX Readability of Shane

:Crucial to the conqidertton of readability, or h diff'culty of the-
.

reading estimated by student grade level in-school, is the co sistency,Of

the styleOf.the author :in rating a given book. In-Shane there are

differences in readinglevels,'depending on the purpose of each part one

may select for determining,readability.' For example, dialogue may differ if

the. author wishes4to imitate (as'any'gOod novelist glaUld) the relative

sophistication of his characters'. The literary ter k here is verisimilitude

of characterlevelppment, In philoaophical sections or in character or-
.

:'eetting descriiti

is advised to:be'aw

tions,' the grade.. level ia:even higher, The teacher

f the ..sections ofthe book that will give. the

deficient!' student moteetrouble.-

The following chart will illustrate some actual readability quotients

fiom Shane, using the Fry Readability Graph,-. which is reproduced below the.

chart.

Selection
ilable Sentence
putt count . Grade Level

p. 1, start pf
Chapter 1

p. 50, paragraphs
1-into 4
(dialogue)

124 4.8

13.0 .. 2.2.

6.2

p. 109, 124

p. 118 (philosophical 131,
ending)

7:15

5. 7.4'

. 105. (description of
Shane) 148 1.

70

- 37 -

,

9.7



APPENDIX A, "(Continued

ti

Graph for Estimating az: dability
by Edward Fry. RI:14;m Unkcr.i: Centrr
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(AUCTIONS; Randomly select 3 one handred word t esz.:.i.es from a book or an .
article. Plot overage number of syllables and avorag: n.-noor of words pit sent.'
once on graph to deternine area of readobility le ye` CI.TOOSIN more fitssagis
per book If great rriability is observed. :
Note: The ReodobilitY.Groph is not' coliyrighted. Anyone -ay reproduce tt Jo any
Ig.sontity, but the 'author ond he editors wouldb:. pierrseti'.f this- Source veers, cited.

an

The following is an example.of,.the close technique used in a-readability
pretest of Shane. The method is simple: merely take three200-word,"
randomly- selected, unified passAges from the- material a given class will,
'he expected to read, delete every fifth word (excepting proper nouns) up to
twenty deletions, and ask the class to make up:words that kill fit in the -

blanks' Give credit for syndnyms, and count 57.for each correct respOnse
If the_class isa whole scores 407. or better; then the Materia11.6 suitable
for'thdm If any individuals fall.significantly below this percentage, then,.
the test can serve as an indicator fbr those students requiring special
assistance, or perhaps needing an,alierr;ative material on the same subject
matter bution.a lowei:readingJevel. .Note that-this method of pketesting
readability can be -used for any grade level-class or -ny type of content
teading."

.38-

71,

.7;



A
P
P
E
N
D
I
X
 
B

A
.

K
N
O
W
L
E
D
G
E
 
O
R
 
M
E
M
O
R
Y

1
.

r
e
a
d
s

2
.

.
l
l
s

3
%

i
d

t
i
f
i
e
s
 
s
o
m
e
t
h
i
n
g
 
b
y
 
n
a
m
e

4
.

d
e
f
i
n
e
s
 
m
e
a
n
i
n
g
 
o
f
 
t
e
r
m

;

g
i
v
e
s
 
a
 
s
p
e
c
i
f
i
c
 
f
a
c
t

6
.

t
e
t
l
e
 
a
b
o
u
t
 
a
n
 
-
e
v
e
n
t

7
.

r
e
c
O
g
n
i
z
e
s
 
s
y
m
b
o
l

8
.

c
i
t
e
s
 
r
u
l
e

9
.

g
i
m
e
s
 
c
h
r
o
n
o
l
o
g
i
c
a
l
 
d
e
v
e
l
o
p
m
e
n
t
 
b
r
 
s
e
q
u
e
n
c
e

1
0
.

g
i
v
e
s
 
s
t
e
p
s
 
o
f
 
p
r
o
c
e
s
s
,
 
d
e
s
c
r
i
b
e
s
 
m
e
t
h
o
d

c
i
t
e
s
 
t
r
e
n
d

1
2
.

n
a
m
e
s
 
c
l
a
s
s
i
f
i
c
a
t
i
o
n
 
s
y
s
t
e
m
 
o
r
 
s
t
a
n
d
d
r
d

1
3
.

n
a
m
e
s
 
w
h
a
t
 
f
i
t
s
 
g
i
v
e
n
 
s
y
s
t
e
m
 
o
r
 
s
t
a
n
d
a
r
d

1
4
.

s
t
a
t
e
s
 
g
e
n
e
r
a
l
i
z
e
d

o
r
 
i
d
e
a

1
5
.

s
t
a
t
e
s
a
 
p
r
i
n
c
i
p
l
e
,
 
l
a
w
,
 
t
h
e
o
r
y
,

1
6
.

t
e
l
l
s
 
a
b
o
u
t
 
o
r
g
a
n
i
z
h
t
i
o
n
 
o
r
 
s
t
r
u
c
t
u
r
e

1
7
.
,
 
r
e
c
a
l
l
s
'
 
n
a
m
e
,
.

p
r
i
n
c
i
p
l
e
,
 
l
a
w
,
 
t
h
e
o
r
y

'
'
%

T
a
x
o
n
o
m
y
 
,
o
f
 
C
o
g
n
i
t
i
v
e
 
B
e
h
a
v
i
o
r

b
y
 
N
o
r
r
i
s
 
M
.
 
S
a
n
d
e
r
s

B
.

T
R
A
N
S
L
A
T
I
O
N

f
.
4

1
8
.

e
s
 
i
n
 
o
w
n
 
w
o
r
d
s
 
o
r
 
b
r
i
e
f
e
r
"
 
t
e
r
m
s

g
i
v
e
s
 
c
o
n
c
r
e
t
e
 
e
x
a
m
p
l
e
 
o
f
 
a
b
s
t
r
a
c
t
 
i
d
e
a

.
2
0
.

v
e
r
b
a
l
i
z
e
s
 
p
r
o
m
 
a
 
g
r
a
p
h
i
c
s
s
e
p
r
e
s
e
n
t
a
t
i
o
n

2
1
.

t
r
a
n
s
l
a
t
e
s
 
v
e
r
b
a
l
i
z
a
t
i
o
n
 
i
n
t
o
 
g
r
a
p
h
i
d
 
f
o
r
m

2
2
.

t
r
a
n
s
l
a
t
e
s
 
f
i
g
u
i
a
t
i
v
e
 
s
t
a
t
e
m
e
n
t
s
 
t
o
 
l
i
t
e
r
a
f
,

,
4
*

o
r
 
v
i
c
e
 
v
e
r
s
a

2
3
:

t
r
a
n
s
l
a
t
e
s
 
f
o
r
e
i
g
n
 
l
a
n
g
u
a
g
e
 
t
o
 
E
n
g
l
i
s
h
 
o
r

v
i
c
e
 
v
e
r
s
a
.

C
.

I
N
T
E
R
P
R
E
T
A
T
I
O
N

2
4
.

g
i
v
e
s
 
r
e
a
s
o
n
,
 
t
e
l
l
s
 
w
h
y

2
5
.

s
h
o
w
s
 
s
i
m
i
l
a
r
i
t
i
e
s
,
 
d
i
f
f
e
r
e
n
c
e
s

2
6
.

s
u
m
m
a
r
i
z
e
s
 
o
r
 
c
o
n
c
l
u
d
e
s
 
f
r
o
m
 
o
b
s
e
r
v
a
t
i
o
n
s
 
o

e
v
i
d
e
n
c
e

2
7
.

s
h
o
w
s
 
c
a
u
s
e
 
a
n
d
 
e
f
f
e
c
t
 
r
e
l
a
t
i
o
n
s
h
i
p

2
8
.

g
i
v
e
s
 
a
n
a
l
o
g
y
,
 
s
i
m
i
l
e
,
 
m
e
t
a
p
h
o
r

2
9
.

p
e
r
f
o
r
m
s
 
a
 
d
i
r
e
c
t
e
d
 
t
a
s
k
 
o
r
 
p
r
o
c
e
s
s

D
.
.

A
P
P
L
I
C
A
T
I
O
N

3
0
.

a
p
p
l
i
e
s
 
p
r
e
v
i
o
u
s
 
l
e
a
r
n
i
n
g
 
t
o
 
n
e
w
 
s
i
t
u
a
t
i
o
n

3
1
.
,

a
p
p
l
i
e
d
 
p
r
i
n
c
i
p
l
e
 
t
o
 
n
e
w
 
s
i
t
u
a
t
i
o
n

3
2
.

a
p
p
l
i
e
s
 
a
b
s
t
r
a
c
t
 
k
n
o
w
l
e
d
g
e
 
i
n
 
a
 
p
r
a
c
t
i
d
a
l
 
s
i
t
u
a
t
i
o
n

3
3
.
 
*
i
d
e
n
t
i
f
i
e
s
,

s
e
l
e
c
t
s
,
 
a
n
d
 
c
a
r
r
i
e
s
 
o
u
t
 
p
r
o
c
e
s
s

E
.

A
N
A
L
Y
S
I
S

3
4
.

3
5
.
.

3
6
.

3
7
.

3
 
?
.

3
9
.

4
0
,

4
1
.

d
i
s
t
i
n
g
u
i
s
h
e
s
 
f
a
c
t
-
f
r
o
m
 
o
p
i
n
i
o
n

d
i
s
t
i
n
g
u
i
s
h
e
s
-
 
f
a
c
t
 
f
r
o
m
 
h
y
p
o
t
h
e
s
i
s
,

d
i
s
t
i
n
g
u
i
s
h
e
s
 
c
o
n
c
l
u
s
i
o
n
f
r
a
m
 
s
u
p
p
o
r
t
i
n
g
 
s
t
a
t
e
m
e
n
t
s

p
o
i
n
t
'
s
 
o
u
t
 
u
n
s
t
a
t
e
d
 
a
s
s
u
m
p
t
i
o
n
.

s
h
o
w
s
 
i
n
t
e
r
a
c
t
i
o
n
-
 
o
r
 
r
e
l
a
t
i
o
n
 
o
f
-
 
e
l
e
m
e
n
t
s

-

p
o
i
n
t
s
 
o
u
t
 
p
a
r
t
i
c
u
l
a
r
s
 
t
o
 
j
u
s
t
i
f
y
 
c
o
n
c
l
u
s
i
o
n

c
h
e
c
k
s
-
h
y
p
o
t
h
e
s
i
s
 
w
i
t
h
 
g
i
v
e
n
 
i
n
f
o
r
m
a
t
i
o
n

.

d
i
s
t
i
n
g
u
i
s
h
e
s
 
r
e
l
e
v
a
n
t
 
f
r
o
m
,
 
i
r
r
e
l
e
v
a
n
t
s
t
a
t
e
h
i
n
t
s
'

4
2
-
.
_
,
_
d
e
t
e
c
t
s
 
e
r
r
o
r
 
i
n
 
t
h
i
n
k
i
n
g

4
3
.

i
n
f
e
r
s
 
p
u
r
p
o
s
e
,
 
p
o
i
n

v
i
e
w
,
 
t
h
o
u
g
h
t
s
,
 
f
e
e
l
i
n
g
s

r
e
c
o
g
n
i
z
e
s
 
b
'

o
r
.
 
p
r
O
p
a
g
i
n
d
a
t
.

6

G
.

4
5
.
.

4
6
,

4
7
.

4
8
.

t
 
4
9
.

5
0
.

5
1
.

5
2
.

5
3
.

S
I
S
 
(
C
r
e
a
t
i
v
i
t
y
)

r
e
c
o
g
n
i
z
e
s
 
i
d
e
a
s
,
 
m
a
t
e
r
i
a
l
s
;
p
r
o
c
e
s
s

p
r
o
d
u
c
e
s
l
u
p
i
q
u
e
 
c
o
m
m
u
n
i
c
a
t
i
o
n
,
 
d
i
v
e
r
g
e
n
t

i
d
e
a
'

p
r
o
d
u
c
e
s
 
a
 
p
l
a
n
,
,
p
r
o
p
o
s
e
d
 
s
e
t
 
o
f

o
p
e
r
a
t
i
o
n
s

d
e
s
i
g
n
s
 
a
n
 
a
p
p
a
r
a
t
u
s

d
e
s
i
g
n
s
 
.
a
 
s
t
r
u
c
t
u
r
e

d
e
v
i
s
e
s
 
s
c
h
e
m
e
 
f
o
r
 
c
l
a
s
s
i
f
y
i
n
g

i
n
f
o
r
m
a
t
i
o
n
-
-

f
o
r
m
u
l
a
t
e
s
 
h
y
p
o
t
h
e
s
i
s
,
 
i
n
t
e
l
l
i
g
e
n
t

g
u
e
s
s
-

-
t

m
a
k
e
s
 
d
e
d
u
c
t
i
o
n
s
 
f
r
o
m
 
a
b
s
t
r
a
c
t
 
s
y
m
b
o
l
s
,
 
p
r
o
p
o
s
i
t
i
o
n
s

d
r
a
w
s
-
i
n
d
u
c
t
i
v
e
 
g
e
n
e
r
a
l
i
z
a
t
i
o
n
 
f
r
o
m

s
p
e
c
i
f
i
c

E
V
A
L
U
A
T
I
O
N

r
n M
.

5
4
.
.

e
v
a
l
u
a
t
e
s
 
s
o
m
e
t
h
i
n
g
 
f
r
o
m
 
e
v
i
d
e
n
c
e

5
5
.

e
v
a
l
u
a
t
e
'
s
 
s
o
m
e
t
h
i
n
g
 
f
r
b
m
o
r
i
t
e
i
i
a

t

74



APPENDIX C

CLEVELAND HEIGHTS - ,UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT

Date:

To:

Fram:

Subject:

February 2, 1973

Mr. Albert J.1Abramovitz, Assistant Superintendent - Education

Walter P. Kindaid, Director of Education

Plan to hmptove junior high school reading program, 1973-74

The following plan designed-to impiovt,the reading skills of juilior high school
pupilli is presented for approval. Under the plan: .

'1) In 1974-74 all 7th grade pUpils will be assigned to English classes accordi
. to reading levels, with two major groups identified

I a) Those who read independently - --

.b) Those whO are deficient in readi g skills.

,2), One class for pupils.who need reading hello will be scheduled each period of
the day in each junior high school.

3) Several different English teachers will be assigned to these classes.

4) During the first six weeks of the school year the reading teacher will meet
With these classes to assist the classroom teachers to individualiie,in-
Istruction and to teach reading skills In he,content area uss g the English
course of study as a vehicle.. Each cla, will, therefore, have two teachers
for. thlstime. It is ex cted;that, at the end of the Six week= t e class-
room teachers will feel with the task of continuing to strengthen
the reading skills of these pupils, freeing the reading teacher to ork with
other teachers and other pupils in the school.

. Pending approvaL.the'following steps have been utaken or are planned:.

1) The points outlined above were presented to the Junior High Schoo
. in DecemberVhd were accepted by the principals. .

'2) The Supervisor pf'Reading SerVices, Dr. Jack Lichtenstein, the junior hi h
school reading teachers, Gwen Olds and Walt Beyer, and I have discussed o*
best to idehtify the two groups of pupils and, ideally, to pinpoint each
pupil's area(s). of strength and weakness.. We also conferred with Joanna odal,

School Psychologist. A proposal.to use a commercially produced instrumett to
screen sixth graders was rejected -- at least for this year.

a

'3) With principal s' approval, sixth -grade teachers will be asked to fill outla
check-list for each pupil. The form will be based on the Ceveland,Heights-
University Heights Reading Levels Guide and will be prepared by Dr. Lichtenstein.
It will be distributed from my offiCe. Teachers will be asked to indicate
those pdpils who read independently and those who shouldbe enrolled in the
English clasbes which will be)iven specific instruction in reading skills.
On the checklist, the teachers will also indicate pupils'jMajor areas of
strength and weakness. These lists should be collected by principals or
elementary reading teachers.for forwarding to Dr. Lichtenstein by.March 15.

4) The junior high school reading teachers will use the information from the
elementary school to prepare lists of pupils to'be assigned to English classes.
The liSts are to be in thelands of the junior ligh school principals by
April 1 to meet scheduling; deadlines.

- 40 -
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Minutes: Reading Materials Evaluation Board - February 1, 103

5) In addition to the support and-assistance of the junior high Schoolprincipals
aAd the sixth grade teachers-,.the cooperation f the following groups is
essential: The plan will beexplained to th at meetings on-the following'
dates':

.

a) Elementary Council -- Tebruar
b) Junior Nigh School English Tea hers -- Marckli
c) Miementary Reading Teachers -- March 7

As in th_past, the', junior high .school readifig teachers plan-to meet late:in the
Spring to discuss those sixth. graders who will continue to need individual
attention in the junior high school.. For each of these pupils a written
diagnos.tic report shOuld,be prepared by the,elementary reading teachers.

Copies to: Miss Bodal
Mrs. Olds
Dr. Lichtenstein !

'Mr. Beyer
Dr, Freyman

t,

74
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Appendix 17

Date:

To:

Cleveland HE iihts-University Heights City School- District

From:

Subject:

Febrbary 12, E973

6th Grade'Claesroom Teachers
1

Jack ichtenstein, SuPervisor of Reading Services '

Walte P. Kincaid, Director of Education , ;

Readi g Evaluation of 6th Graders

11

The purpose of the at ached "Reading Evaluation of 6th"Grxiders" fort is to
Provide 7th grade English teachers with data for grouping and instruction.

"'In the Fall each jun or high school will schedule En ish classes for pupils
deficient in'reading skills. -

o

The assignment of E
among several teach
teachers will be he
.English and the tea

The plan is describ
Mr. Abramovitz date

Oish Classes for the readinideficient will be distributed
Durin$ the first six weeks of the semester these

ped by the\readingspecialist to fuse the teaching of
hing of reading.

d in greater detail in a mfm andun from Mr. Kincaid to
February 2. Yous principfil has exopy.

The crucial"entry the form is the designation of the pupil as either -

capable of,reading,independently or as'skills-defiCient.
, Generally a pupil

who is now below 5h grade level in reading skills will be about two grade
levels behind when he enters junior high-and will need the help of the read-
ing-oriented English class.

The' figure on the 'owes right on the form will be your estimate of the
6student's current nstructional level in reading when taken on the 'whole.
For example, if th pupil is achieving-at level 12, working in the middle of
a 5th grade basal readerand making progress, he might be given a 5.5 summary
grade. A student just starting out in level 13 might rate a 6.0; a bright
pupil doing well in Dimensions or equivalent level 14 material could earn
a 7.5+ or better.

9

Please us the space provided for additional comments, explanations or
diagnosti 'information.

A home -made diagnostic' test focusing on four kinds of comprehension' and on
contextr use and vocabulary power is available at your option. It taked
about 20 minutes to give. It is not standardized or copyrighted; pupils
may *irk each other's papers Requeits.for sets ,pf the home-made diagnostic
tests and questions about filling outs the evaluation forms should be sent
to Dr Lichtenstein at Northwood.

This s ieening'procedure of all 6th graders will not supe'rsede the Conferences
held 1 ter in the SprinWvben the reading specialists in the elementary and
junior high schools will diicuss those pupils who will continue to need
individual attention in the junior high school.

. 75 '-
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1),
Name

0

CLEVE A1D HEIGHTS-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT
.

,

last name, first)

READING VALUATION OF
6th graders

February, 1974

LTeacher School

ReceivingJunior High

(

Skill ln applying phonips.
DECODING - and other word analysis

techniques
.

.

.

.

Understanding main ideas,
CMFREHENS ION - drawing conclusions arid'

ininferencesf
- .

.

.

,..,

,

4
- Knowledge of word ,

ORAL VOCABULARY - meanings as evidenced by
speaking and listening
vocabulary .

_

.

.

..

.

NOTE: The check-list is a guide to the pupil's over 11 achieveMent in three
areas.' Any further specifics and comments are welcome:

WHAT GRADR LEVEL
MATERIALS DO YOU
SUGGEST FOR THIS
PU13ILIS READING
INSTRUCTION NEXT
FALL?

2nd grade

3rd grade

Cf 4th grade

Li 5th grade

E] 6th grade

L__j '7th grade

8th grade

ADDITIONAL COMMENTS

Number correct
.

on informal test; Com
. Vocab. Decod.

4i- ----
4:4 . -

76
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CLEVELAND HEIGHTS-UNIVERSITY HEIGHTS CITY SCHOOL DISTRICT

SIXTH GRADE INFCCIAL DIAGNOSTIC READING TEST -TOMMY, 1974

After yott read the story, underline the one\best answer for each of the questioris.

SKY DIVERS

There are many sky dj.ring clubs around the country. This is how. they work.

The peOple in a club pick a day to go 'flying. They chooSeja jump master to make

pla for the jump.' The jump master chooses an open place for the, landing spot,
, .

and h also picks a place where the dky divers will jump out of the plane. Thus
Ahe te ls them- the spot over which they ahottld open their paraohutes.

After a sky' diver

over the landing spot,

dow ..-He tries to land

leaves the plane he, is on his Own. When he thinks he is

he pulls the ripcord. Th?n-he floats the rest Of the way

r4liht in the middle of the landing-spot.

1. Llh7t does the' jump master do?

) tricks b) pulls the ripcord
,

0).pilots'ihe plane e) bark

111 0 2. What ,does each sky giber try to do?

a) fly the plane' b) hit the landing spo c) pick.a-day
,

d) choose a plac e) dream !

c) chooses the lnding. spot

3. What word is closet to jump master?

a) mascot ' b) pilot c) leader d) dog e) dog-owner

4. What happens when a sky diver pulls the ripcord?

a) he lands b) he jumps c) the parachute opens
I .

d) the chute rips e), touble

0

SI

of
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Sixth grade'Informal Diagnostic Reading Test. - FebruarY,:1974

MR. GREEN LEAVESTHE SCENE

One da
Yr Mr. Green decided he would escape Iromthe smq

4',.

He arranged for a sailboat find left for'a long seevoyage.A

I Mr. Green enjoyed sailing the boat and breatbing-clean, 'salty air. He didn't -. ,

ce and dirt of the city,
o

mind being alone at all.

One night all of this changed.A sudden storm tipped the boat over and

Mr. Green was washed eshore.

.. He lo

1

ked around the beach. He could see fruit. trees NA not a single human

being. By noonithe sun's rays were unbearable and he gT. very thirsty. He had ,
. ./

to find fresh w1ter. .

/. It was a month since he had left'his* city home. H hadn't.Spoken to another

living being since he left.

soon after, a fishing

sailors saw him; they'tdok

How he'longed for a neighbor to talk with.
. :

boat passed'by.the beach. Mr..Green signaled and the

him back to the mainland. In a few days he was back
--home.

.1

,

1. About how long 4es Mr. Green gone?

-1 day 21weeks ) month 6 months' 1 year

2. Why did Mr'. Green leavn his hem?

he hated his neighbors he got bored he wanted to smoke,

he didn't like land he wanted to breathe clean air

3. UNBEARABLE means most nearly

comfortable hot thirsty hard to take smoky

4. How did. Mr. Green feel when he returned home?

glad to have smoke thirsty he didn't Like the land '

lonesome for the island - gled,to have neighbors

7 8'
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NoiSixth Grade Informal DiagnOstic Reeding Test - February,-1974 3

THE I a IANAPOLIS "500"

Everybody who drives an auto i in debt to the- Indiandpo1is 500. New ideas
...

.

for improkiing autos, thdir equipmen , fuel, oil. and grease'are tested in the

famous Indy:500. Many safety devic s have come.out of this great auto race, which

is held every year on May 0 in Indianapolis:

The rearview mirror is one-safety device that was developed in the Indy 560.

In the early years of automoh'leracing, each driver carried a mechanic with him

to look out for other cars on, the track. In- 1911, at the -first Indy 500, flay

Harroun wanted to drive alone'. In order to do this, he put a mirror on the cowl
.

-,. of his yellow Marthon. No or had used a rearview-mirror before. Today CO one may

drive a car without one. 'I V

1. The year 1911 marks the intro uctioa cf

a) driving team

-1?) rearview mirror

c) turbojet engine

d) Maroon

e) auto debt

2.The main idea of the selectiOn

have come

.a) better grease and oil

?) safety devices and other improv menta

c) faster cars

that out of the. Indianapolis 500 race

d) goOd solo drivers

e) crashes

3. The word "device" means

a) cowl

b) .visual apparatus

c) force against,evil

d) mechanical invention

e) introduction

4. What best shows the influence of Harroun's idea

a) his victory

b) legal reviitemenr of .mirrors

c) his driving alone

'd) mirrort being handy for women

e) some cars having two mirrors

79
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Sixth grade Informal Diagnostic Reading Test -:,February, 1974

THE CABLE CARS ,

C') The San F ;ancisco Municipal Railway operates a fleet of twenty-six'cars on

three lines totalling ten Tiles of track. These cars ca pry 10 million passengers

a year. They bring fametoe.San Francisco. They are cab e cars,
1

the only ones in

America:
o

Nonetheless, this partiqular Operation loses nearly 3,000:000:00 ayear.
. .

Part of the reason is that .then city mustipay large sums o money in injury and

property damage claims. Last year the cable car system h d an incredible 496-
,

accidents. In some, lives were los'? It is not unusual or the brakes on the
A

vintage cars to fail 'to grip the cable that gives the car its_name. When.this

happens the cable car careens downhill smashing cars, pedestrians, or anything

that happens to be in its way.

Wise natives of an Francisco avoid the, streets that ave4able cars. They
- I

are, however, very proud of their unique tourist attractio . There is even an

amendment the city charter that guarantees its perpetual existence.

'1. The cable car system losea money due to

a) high salaries
b) costly equipment
c) vintage equipment
d) thefts \

.1

e) injury and damage claims

2. The main 'idea of this select on is
. a) table cars_ are .unsafe ,

b) the cable cars of San Fran isco are here to stay'despite poor safety and
financial record .

. -'

.

c) smart San Frqnciscans avoid the cable cars
d) all cities should have cabl cars

. e) municipal charters should pr tett historical monuments, ev n movable ones

3. Municipal means most nearly

A .

a) legal
bY city
0 famous
d) illegal
e)' money-making

4. The streets that have cable cars ar,
a) in the 'suburbd
b) on hills
c) level
d) short

s e). wet

8
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`Sixth Grade Informal Diagnostic Reading Test - February, 1974

(VOCABULARY CHECK

lirections: Circle the word that means the same or most nearly the same as the
underlined word.

O

1. rise. anger y fall rinse .get up shell
_

2. fasten faster from fast 'fre'sh tie

3..intury " question building hutt, inject interest
.> S , . .

4. magnify enlarge hurt .attract reduce paralyze

5. asetst 'deter prevent aid make sure produce

6. accurate Clean measure polite .machine exact

divide separate count . remove extinguish dithappoint

.A 8. power, strike
40

.fa4le strength goose p rson
-

-....

1
.

9regulate, count control assemble disturb deq4de

10. gaudy- showy refined small stingy noisy

DECODING

Directions: Circle the word that solnds like the name of an animal when'you sound
it out according to the usual rules.

fl

5

1. tode

2. kamile

gout

lam

grim

lame

tod

go

3. elefink 'Kerne doge phox

4". Bose ..,
' duke : lyin rabite

. monque shop sheip rate

6. snack snaik lephur -.tigejer

9

Directions: Draw a circle around the first sYllable of the word that appears at
the beginning of the line.

bed bedb1. bedbug

2. butter

3. remain

4. notion

be

bu

r

n

but butte

re

no

rem remain

not

-48-
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Sixth Grade.Informal Diagnostic.Feading Test - February, 1974,

Decoding (continued)

Directions: Circle the word pronounced by the teacher.

1. seat

2. all

3. btavt,t,;.

4. trudge

5. stare

6. gleam

7. loaf

8.'meet

9. hit

10. crawl

11. foil

12. sleigh

heat treat beat wheat

fall call wall hall

shave . knave wave .grdve.

sludge drudgegrudge 9 smudge
I

share' square snare 13,Pa0,,_. ...,___

scream ream stream

leaf

dream

lift , lutelife .

mate mite ,moat met

hat hoothat but

cowl crow crew rt
° cry

fail fill - fall, foul
.

slight slit slat slot
, / (.1)

i . r.

ORAL'VOCABULARY

Directions: Circle the word that best completes the sentence read by t4 teacher.
4k (The teacher will also read the four choices.)

-
, ,.-,

...

L. kitchen bedroom i bathroom I living room

III2. flowers . spidach baseball pushing ,

*-13. running jumping talking pushing° .....,''
f- ,,
.1

-'.
1 4. clothing food books equipment

..

,'t .5. innocent smart guilpY slap
.

6. referee loser winner mother
I

,

,c7
,:.,.

ihostile stupid shrewd - friendly

8. stubborn rich thin , ,
t forgetful

r

9: frame fact part . multiplication

10. mail sing bury dig up

11. entrance help' surroundings money

12. prepared fat high - quality stale

OV

4

0

:
,..

. .

Naximumopossible:

Comprehension 16

Afocabukary ;.
c 10

*ecocling N 52iCapacity
.

To al 60'

I

.

41:"
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APPS IX P,

he following at dy guides are to be used as needed for chapter by

chap coverage of S ane. It is n necessary to use .all .sheets..
.

vocabulary words and phras s most likely to present problems are

listed first. The te cher, as sugge ted fireviouslix in this curriculum

o

guide, should involve these words'and phrases in a setting Similar to that

of Sha e The words, should be written on the chalkboard as they are used.

M ny words in Shane are used in
0

rural areas,and many in the setting
aD.

of Igth century America. They need explaining. Some have multiple meaning

' After all are on the board; 'go baCkand work on th,,phohetic and structural

./)

analysis:,
. .

0

.Each study guide proceeds with exercises. which the student can and
r

should do before be reads. the chapter.- As an illustration, in Chapter I

the students can do EXerciseal 3 directly after the words have bedh

-worked. on and'expldlned ort"the.board.

atter reading the chapter, he can do Exereises 2 and 4 whether alone
. rs

,

or in 'a group. Each memberpf the group can be reaponsible for-a part of
_

the agsighrient.
1

an inforMal manner and Changed often.

ThrOugh the pre-testihg, the teachn.-='knows at which leve4 each student can

These'groups Should" be formed in

perform succesafnlly-. Each meMber, of the group will benefit from the

discussion as,they work cooperatively on the study questioh.

if

ti

83
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APPE

PupiliMatet als

II

44

WORD ANALYSIS S ILLS'

Dr. Spello,'Itebster/McGraw-Hi , Man hester, Mo. 63011, 1969

'Advanced Pira tice Pad, Readeri Dige t Eddcationsl Division,
0 Please vine; N.Y., 10570; 1966

Phonics We Use, tyons & Carnah divJ of Rand-Mc ally,,
- 407 E. th.St., Chicago, 11,, 60616, 1966

Tactics in Reading, Scott-ForedMan; Genview,.Ill., 1972

ThrustScott-Foresman & Co., 1900 E. ,Lake Ave.,
.

Glenview, Ill.,i 60025 1969 (Hardbound)

Specific Skills,Seriee, Bernell Loft
: , 958 Church St.,Baldwin. N1Y. 11510 1972.

Double Action, Scholastic Book Service's, Englewood Cliffs, N.J.
07632' 1173- , A

I
C. LANGUAGE SKILLS (Workbooks)

B. ,GENERAL DEVELOPMENTAL SKILLS

`

Skills in Language;'CambridgeBooh Co., 488 Madison Ave.,
"New York, N.Y., 10022, 1972

D. /UGH INTEREST ANTHOLOGIES

4

Bieakthrough Series, Allyn &Bacon, Rockleigh, N.J., 07647, 1971

Heath Urban Reading Program, DC Heath, 125 Spring St.;
Lexington, Mass. 02/73 1971-

Pal Paperback Kit, Xero*Education Center, Columbus, Ohio
. 43216, .1972, 1974

)
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READING SKILL.NEEDS

AVENDDC,

READING PROGRAM RECOMMENDATIONS
-"name date

.:English Teacher - Pgriod

. .

kill '1"'

Kit ' 4 Date
. 0

ldr.#.7 yrotect'Areas Recommendations Completed 'Comments
, .

1' -3 CONSONANTS E F .G u

4* CONSONANTS: C ("s",."k") E-G

5* "%, CONSONANTS:, s ("z"):z F
-6 CONSONANTS;,,i and

7-9 ,HARD AND. SOFT c -and g E F

10 -12 CONSONANT DIGRAPHS
13-1.5 CONSONANT BLENDS
16-18 49-CONSWANT.COMBINATIONV

ti
r

E F G

E l G
E F G (silent) rh, gh; st,

ck, gh, ph, kn, wr,
n mb 4 e

ngi qu, x, si,
ti, to

19. CONSONANT COMBINATIONS

21-24 VOWELS: Lon: and Short D F'. G
25-27 VOWELS: Long/Short (Review)" E F

'28 Italian a: Circumflex , JP' -5 G

29-31 VOWELS FOLLOWED BY "R" E F G

32-34 VOWEL DIGRAPH; ea ' E* F

35-37 VOWEL'DIAGRAPH: ie, ei. E F G

38-40 ,VOWEL DIORAPHS4DIPTHONOS E F G

41-43 Y & W CONSONANTS /VOWELS G
-44-46 -VOWELS; ow,.ou, alj su, aw E F 0

47-49 VOWEL SOUND WAYS FOR "o" E G,

'50- REVIEW OF VOWELS ,

oo, oi, oy, eu, ue

a_

53-55 . REVIEW IRREGULAR SOUND/SYMBOL'

"PATTERNS E".

.0,

O

.'SCHWA .1 F -'G

60-62 PREFIXES-WORD STRUCTURE. F. G
-,- 63-65 - SUFFIXES-WORD STRUOTUM F G

66-687 - WORD STRUCTURE -11-NITS
-

F-- Go
61 -1WORD STRUCTURE -.REVIEW

7a MEMORY OFIJORD'FORM=SIGHT VOCABULARY-

73175. VOWELS &.-SYLLASLES E F .G

.,"q76-78 . SYLLABLE CLUES E F e. G

79-81. SYLLABLE & ACCENT E F o G

BP -84 - SCHWA-Ip UNACCENTED SYLLABLES E ,F G-H
87-89 . CORPOUND WORDS & CONTRACTIONS"ilE -F G
90-92 INFLECTIONAL ENDINGS/PLURALS E, F G

I

4,-

1,



INC,

Skill
Kit

Fldr. #

PROGRAM COMMENDATIONS for

Project Areas Recamnenda

0.

ns

date

Date
Completed Comments

93-95 INYLECT:D ENDING /VERBS E F

96 VOWEL S UND CLUE IN ACCENTED SYLLABLES H

971 SYLLABLE - REVIEW

101-103

104

0105

06

CONTEXT CLUE:_ CONNOTATION F- G

CONTEXT CLUES: PHONETIC F-G

CONTEXT CLUES: ,,ASSOCIATION FOR MEANING G-H
CONTEXT CLUES: METAPHORIC LANGUAGE

107

108
109

110-112

113-115

116-118

119L121
122-124
125-127

131

132

' 133

134

CONTEXT ,SLUES: SYNONYMS
CONTEXT CLUES: MAIN IDEA THROUGH KEY WORDS
ENSORY,IMAGERY

NGUAGE VARIATIONS

CENTED SYLLABLES /WORD USE E F GA

° H moNtma

NONYMS
.ONYMSAN.

RE

P

E F

E F
E F

IEW: HOMONYMS/SYNONYMS/ANTONYMS E F G

SE & SENTENCE MEANING E

P ''SE & SENTENCE MEANING

SE & SENTENCE MEANING

SE & SENTENCE MEANING H

135 PHRA E & SENTENCE MEANING 11,

(partf:i of)

& Metaphor)

(implied)

(Total context;
irony, etc.)'

(Associations/
Relationships

136-137 "RELA

138 RELAT

IQNSHIPS (Cause/Effect) g

139

140
141
142

143

144

145

146

147

'148

149-152

155

156

RELAT

RELAT
RELAT

ONSHIPS Time
ONSHIPS (Place) .

ONSHIPS Analo ous
NSHIPS-(Inferefice)

STORY OBLEM & PLOT-STRUCTURE

H
H

I

G H

O

SUMMAR ZING & ORGANIZING.. COMPARISON G H
'S I ING "de ORGANIZING: OUTLINING' ,G H
PHRAS & NTENCE MEANING-Ponouns E

EQUENCE _

LCGI IA SEQUENCE

EMPHA IS-EMOTIONAL REACTION
MAIN IDEA. 1

0 E F G H'
CLASSIFYING E
CLASSIFYING & REFERENCE MATERIALS

F

G' H'
153-159 DICTIONARY .E-11G

160 DICTIONARY: CONTEXT CLUES G H
161 MAR SKILLS

OTHE
"Us pa the .Context"
"Rel4ing for Understanding"

f
F

54 -


